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Dear readers, 
 

 
 
 
 
 
 

 
Words 
beforehand 

Education in early childhood promotes equal 

opportunities. The foundations for successful 

learning and for good opportunities for development, 

participation and advancement are laid for 

children in the first years of life. The family is 

and remains the first and most influential 

place for a child's development and 

educational processes. 

 
In North Rhine-Westphalia, we want to give 

all children a good start and open up 

prospects for a successful life. The best 

educational opportunities for all children, 

regardless of their background, are therefore 

an important concern for the state 

government. This requires a good quality of 

educational work in child day care, especially 

in the area of language. The aim should be to 

offer all children language support that 

enables them to follow lessons in primary 

school from day one. 

 
When children are increasingly cared for at an 

early age not only in the family, but also in 

day care centres and in day care for children 

and then attend (open all-day) primary 

schools, the educational specialists and 

teachers working there take on responsible 

tasks with great challenges. The demands of 

our society on what day care centres, day 

nurseries and schools should achieve have 

risen continuously in recent years. 

 
In fact, the pedagogical staff is strongly 

challenged; their tasks are manifold. After all, 

it is not only a matter of creating a 

stimulating environment for the children, 

enabling them to have positive emotional 

experiences as well as interactions and 

language opportunities, 

but also to observe the children in their 

developmental and educational processes 

and to encourage them. With these 

educational principles, we would like to give the 

pedagogical specialists and teachers in the 

elementary and primary sector a guideline 

that supports them in their daily work. At the 

same time, they form a basis for cross-

institutional cooperation. 

 
The educational principles invite us to see the 

world through the eyes of the children. They 

are the focus of attention with their 

individuality, their heterogeneity and their 

curiosity to discover and explore the world. 

The children should be given the opportunity 

to practise behaviour that promotes their 

physical, intellectual and social development 

in a versatile way and on their own initiative. 

These learning and educational processes 

are always age-appropriate and playful. 

When children are allowed to experience that 

curiosity is welcome, when they have learned 

to get to know the world through questioning 

and research, then they have been given the 

tools to actively and courageously shape their 

lives. 

 
 
 

Dr Joachim StampYvonne  Gebauer 
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Introduction 
 
 
 

In 2008 and 2010, after an intensive 

discussion process and the involvement of 

science and practice in day care centres and 

primary schools, the "Educational Principles - 

More Opportunities through Education from 

the Start - Principles for Promoting 

Education for Children from 0 to 10 Years in 

Day Care Centres and Primary Schools in 

North Rhine-Westphalia" were developed. 

From the very beginning, the aim was that 

the educational principles should serve as a 

professional orientation for the work in day 

care centres and primary schools in the 

primary sector with a common understanding 

of education - despite all the differences 

between the two systems and the 

associated different structures - that places 

the child at the centre. 

The educational principles were published as 

a draft in 2010. The kindergarten year 

2010/2011 saw the start of a trial phase in 

local practice, with the aim of working more 

closely together in the promotion of children, to 

define the common understanding of 

education and to check whether the 

educational principles represent a suitable 

basis for the promotion of education in day 

care centres and schools in the primary 

sector and support this in practice. 

The aim was to develop steps for 

implementation and to gain knowledge for 

the mandatory introduction. The trial took 

place in selected day care centres and schools in 

the primary sector. It was scientifically 

accompanied by the Niederrhein University 

of Applied Sciences in Mönchengladbach 

and the Westphalian Wilhelms University in 

Münster. 

With the final report, the scientific support 

presented a comprehensive documentation of 

the first experiences of the field of action 

with the educational principles. 

As a result, the educational principles were 

highly accepted and widely recognised in 

practice, but further differentiation was 

desired in individual subject areas. These 

included the topics of "education of children 

under three years of age", "inclusive 

education" and "education and educational 

partnership with parents". Child day care 

should also be included in the educational 

principles. Based on the findings of the 

scientific monitoring, an intensive revision 

process followed. 

In January 2016, the revised educational 

principles were published and made available 

to the day care centres and schools in the 

primary sector. They provide the 

professionals and teachers with a basis and 

orientation for their pedagogical activities on 

site. They describe how early childhood 

education processes can be supported and 

promoted in an appropriate, age-oriented and 

promising manner. They also describe the 

tasks and role of adults in educational 

processes, questions of how to create a 

stimulating environment and how to create a 

variety of opportunities for experience in 

different areas of education, as well as other 

educational principles. 

In this context, it should be noted that 

The results show that the pedagogical work 

of the many specialists and teachers is 

constantly evolving. Scientific research and 

experience from practical work lead to new 

insights and reinforce others. One of these is 

that the educational area of language is one 

of the most important key competences for 

the active participation in social life and the 

educational success of our children. The 

promotion of language development plays an important 

role in the daily pedagogical routine of child 

day care. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
It is a central educational task of the 

elementary sector and schools. 

Above all, language education integrated into 

everyday life promotes the children's 

development. The basis for targeted and 

individual language education and support in 

everyday life is the use of suitable 

observation and documentation procedures. 

Language education that is integrated into 

everyday life permeates all areas of education 

and is therefore the task of every educational 

specialist and teacher. The state 

government's aim is to ensure that the quality 

of interaction and stimulation in the context 

of language education is improved to ensure 

that every child in North Rhine-Westphalia 

receives good quality support for their 

language development. This also includes the 

development of unbureaucratic and time-

efficient observation and documentation 

systems. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The examination of the contents of the 

educational principles as well as the reflection 

of the pedagogical action and one's own attitude 

are an integral part of the professionalisation 

of every pedagogical specialist and teacher in 

the elementary and primary sector. 

For the kindergarten year 2018/2019, the 

The "education case" with supplementary 

material for the elementary sector was 

developed and made available to the day 

care centres. The material, which has been 

tried and tested in day-care centres in 

North Rhine-Westphalia, is intended to 

provide an impetus for further consideration 

of the educational principles and to 

encourage reflection on pedagogical activities. 

The materials help to make the educational 

principles visible and comprehensible. They 

enable the professionals to deal with the 

pedagogical principles in a practical and 

flexible way and to deepen their 

understanding of them. 
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Pedagogical foundations and Goals 
 
 
 

 
 
 
 
 
 
 

A. Education at 
View 

The principles for the promotion of 

education for children from 0 to 10 years of 

age in day care and schools in the primary 

sector in North Rhine-Westphalia are 

primarily addressed to the providers and 

professionals of day care facilities for 

children, day care for children and to the 

teachers and educational professionals in 

primary schools. The basic pedagogical 

attitude of the professionals and teachers in 

the educational institutions, their image of 

the child and the resulting attitudes and 

actions play an essential role in the best 

possible development of the child and the 

unfolding of its competences and 

potentials. 

 
The focus is on how the child can be 

accompanied and supported by adults in its 

(self-)educational processes in the active 

engagement with its environment on the 

basis of its previous life experience. 

Educational processes arise on the basis of 

self-educational potentials, which every 

child brings with them from birth, in 

interactive relationships and situations. These 

develop and differentiate further in social 

exchange and in concrete life situations. 

Thus, the family2 as the first social context 

plays a fundamental role in early childhood 

learning and educational processes. 

 
For the child, the family is the most important 

point of reference. It forms the decisive basis 

for the course of a child's development. This 

applies in a very special way to the phase of 

early childhood, but it also applies - albeit in 

a changing form - to the entire childhood 

and adolescence. The family is the formative 

place for the personality development of 

children and adolescents. It is here that the 

foundations are laid for moral orientation 

and social-emotional abilities and skills. Living 

together in 

In the family, not only the (further) 

development of the child's basic abilities and skills 

is enabled and promoted, but in the family 

context, different educational processes also 

take place that can significantly influence a 

child's intellectual and social abilities, his or 

her educational motivation and educational 

opportunities in the long term. 

Parents3 provide their children with guidance, 

open up important opportunities for 

development and make important educational 

decisions. In this way, access to other (early) 

childhood educational opportunities is 

channelled through the family. At the same 

time, educational institutions have an impact 

on the family, so that an interrelation 

between the educational world of the family 

and other educational institutions arises. 

 
Child day care facilities and child day care 

are non-family living spaces that 

complement and support early childhood 

education in the family. The aim of the 

education, upbringing and care work in the 

day care centre and in day care is to 

challenge and support the child in the 

development of his or her personality in an individual, 

holistic and resource-oriented way. In 

primary school, this educational work is 

continued and extended by a subject-

related, competence-oriented view of the 

individual child. 

 
Nine out of ten primary schools in North 

Rhine-Westphalia work closely with a youth 

welfare organisation, music schools, sports 

clubs and other independent organisations as 

open all-day schools (OGS). As a rule, an 

independent youth welfare organisation 

assumes overall responsibility for the 

extracurricular activities of the open all-day 

school. The cooperation between school and 

youth welfare is laid down in a cooperation 

agreement between municipality, school and 

independent provider. 

 
 

 
2 "Family" refers to all forms of cohabitation between adults and children. 

3 "Parents" refers to the child's primary caregivers. 

Education in the 

family context 

Education, upbringing 

and care 
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regulated. The central basis of the OGS is 

the cooperation of the school with non-

school providers. In this way, a multi-

professional culture of cooperation is created in the 

schools, which is particularly suited to 

conceiving and shaping education, 

upbringing and care in a holistic way. 

Special attention should be paid to 

educational partnerships between OGS and 

parents as well as the participation of the 

children in the design of the offers. In order 

to be able to use and develop its self-

educational potential as best as possible, 

the child needs sensitively perceptive 

caregivers who recognise its developmental 

potential and provide appropriate 

developmental space. The child needs an 

appealing and stimulating environment that 

challenges it to expand its own competences 

step by step. The concept of education does 

not only include the acquisition of 

knowledge and skills. It is equally about 

accompanying, supporting and challenging 

the child in all possible areas of 

development, including sensory, motor, 

emotional, social, aesthetic, creative, 

cognitive, linguistic and mathematical 

development. 

 
Social participation is the guiding goal of 

education from the very beginning. It aims to 

create unhindered access to social resources 

and to open up and develop equal 

opportunities for all. The starting point is 

always the strengths and individual 

resources of a child. 

 
Preparing children for future life situations in 

our democratic society also means that they 

are well informed about their rights, that they are 

enabled to participate in decision-making 

processes (participation), that they 

experience appreciation, respect and dealing 

with diversity (inclusion), and that they are 

given the opportunity to learn about their 

own rights. 

develop an awareness for sustainable action 

as well as for a health-conscious life. 

These thematic areas are interdependent, cut 

across all areas of education and require an 

attitude and approach from the specialists 

and teachers that is oriented towards these 

guiding principles. 

 
Professionals and teachers respect the child 

as an independent bearer of protection, 

promotion and participation rights. It is their 

task - in addition to that of the parents - to 

ensure that children learn about their rights 

in an age-appropriate manner and can also 

exercise their rights. They must give 

children the opportunity to exercise and 

represent their own rights and interests at an 

early stage, to actively participate in their 

immediate life according to their age, stage of 

development and needs, to enter into 

communication processes with other children 

and adults and thus to find joint solutions to 

problems. 

 
To do this, children need space to shape their 

own lives, diverse opportunities to express 

and contribute their interests, views and 

needs, but also encouragement and guidance 

from adults who take their individual wishes 

and ideas seriously and involve them in 

decision-making processes in a way that is 

appropriate to their age and development. 

Actively shaping one's own everyday life and 

being involved in matters that affect one's 

own person are basic elements of social 

participation. 

Participation is therefore both an educational 

and upbringing goal, a central guiding principle 

and a principle of action in the design of 

educational processes in day care centres, 

day nurseries, all-day programmes and 

schools. Enabling children to participate in 

decision-making 

Social participation as 

a guiding goal 

Participation in 

decision-making 

processes 
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This is a challenge for professionals and 

teachers. 

 
At the elementary and primary level, children 

should be able to experience the basic values 

of social coexistence in a world characterised 

by diversity. These include human dignity, 

tolerance, equal opportunities and solidarity - 

basic values that are essential for our society. 

This is especially true for the coexistence of 

girls and boys of different social, ethnic or 

cultural backgrounds and the coexistence of 

children with and without disabilities. Through 

this awareness and positive attitude towards 

diversity, as well as the individual support of 

all children, the professionals and teachers 

contribute to inclusive education in day care 

centres, day care, all-day care and schools. 

On the basis of mutual recognition and 

appreciation, children grow up in a 

community where equal opportunities are 

guaranteed, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
participation, respect for diversity and 

sustainability are anchored as inclusive 

values. 

 
The guiding principle of "sustainable 

development" describes the task of helping to 

shape the future in such a way that our 

actions today do not impair the opportunities 

of future generations. In this sense, it is 

important to assess the extent to which our own 

responsible actions can have an impact on 

the natural foundations of life and social 

justice between people today and in the 

future. Sustainability does not only mean a 

mindful treatment of nature and the 

environment, but is to be understood as a 

basic principle of global learning that touches 

on many social, ecological, cultural and 

intercultural as well as ethical issues. 

A central challenge for pedagogical action in 

this context is the realisation that my 

actions have consequences - not only for 

myself, but also for my environment, my 

direct social surroundings and for people in other 

countries and parts of the world. Children in 

day care and primary school can already 

gain this knowledge and discover possibilities 

for sustainable action and implement them in 

their own environment. For professionals 

and teachers, this does not mean setting 

additional focal points for the design of 

educational processes, but rather taking a 

broader perspective under which subject 

areas and questions of present and future 

coexistence in this world are dealt with. 

 
Health promotion and prevention are also 

integral components of education, upbringing 

and care in day care centres, child day care, 

all-day services and schools. Their aim is to 

maintain and strengthen children's health and 

to prevent illness. Nutrition, exercise and 

relaxation, hygiene as well as body and dental 

care are classic areas of health education. 

However, health promotion aims holistically at 

life skills and physical, emotional and social 

well-being. Strengthening self-awareness, 

social and emotional competences, personal 

responsibility, the ability to deal with conflicts 

and to communicate and the support of 

secure bonds are part of psycho-physical 

health promotion. Health promotion and 

prevention are thus to be understood as 

comprehensive educational tasks that are the 

joint responsibility and cooperation of 

families, day care centres, child care, schools 

and all those involved in the education and 

development process. 

Professionals and teachers can contribute to 

the health of the children entrusted to them. 

This is because health-conscious, mindful 

staff can set an example and thus 

convincingly convey how one can exploit and 

develop one's individual possibilities to protect and 

promote one's own health. 

 
However, health promotion and prevention 

encompass even more dimensions. It is also 

about strengthening the personal resources of 

professionals, teachers and other staff, about 

strengthening systemic, protective factors of 

the organisation and the environment of the 

educational institution, about the prevention 

and reduction of hazards and health risks as 

well as about the avoidance of illnesses and 

accidents. 

Education for 

sustainable 

development - 

developing design 

competence 

Health 
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The child is the focus  
 
 
 

Our "image of the child" - what we think 

children are like and what they need for their 

development - has a significant influence on 

our educational thinking and actions. 

Research into childhood over the last two 

decades has shown that from the very first 

months of their lives, children actively 

participate in the processes of their 

environment and the world around them and 

help shape their development and learning. In 

the course of their further development, they 

feel the need to experience themselves as 

competent in action, try out social interaction 

with other people, discover nature, explore 

their environment, ask about the meaning of 

life and much more. 

In this way, they deal with the complexity 
of the 

world. They discover and learn actively and 

can thus classify and interpret new 

experiences on the basis of previous 

experiences. In this way they come to their 

own insights, develop their own concepts of 

understanding and construct meaning. These 

activities are the basis for the development 

and education of a human being; they are to 

be understood as "appropriation of the world" 

in Humboldt's sense. 

On the basis of this understanding, 

confidence in personal resources and the 

The child's ability to develop is the basis for an 

attitude of attentiveness and respect on the 

part of pedagogical professionals and teachers - 

the child is the centre of attention. The child's 

diverse abilities, its uniqueness, its individual 

learning and development needs are the 

starting point for pedagogical action and the 

focus of the professional shaping of children's 

learning and development processes. 

 
The child strives on its own to understand 

the world and to acquire the ability to act. It acts 

with curiosity, joy of learning and 

spontaneity. The child chooses what is 

important for his or her current life situation 

and what time and period are appropriate for 

learning about the world through play and 

learning. 

Acquiring the world" is an activity of children 

that no one can do for them. Of its own 

accord, the child wants to understand the 

things that surround it and learn new things. 

In no other phase of life does a person learn 

so quickly and persistently and at the same 

time so effortlessly as in the first years of life. 

 
 
 
 
 
 
 
 
 
 
 
 

 
The understanding of 
Education 

 

 
Awareness of the child's innate curiosity and 

willingness to explore as well as knowledge of 

the child's strengths and needs are 

important starting points for supporting and 

promoting successful and holistic early childhood 

education processes. Respect and empathy 

towards the child's experiences and the 

willingness to take the child's ideas and way 

of perceiving and processing reality seriously are 

indispensable. 

 
Self-education and 

accompaniment of educational 

processes 

Children want to make a picture of the world. 

No one else can do this for them. Seen in this 

way, education is self-education. Self-education is to be 

understood as an individual process that 

includes personal, spatial and material 

factors. Children learn and educate 

themselves through what they perceive with 

their own senses and what they experience 

in social life. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
reference. Through this, they open up their 

environment, construct their images of the 

world and give them a subjective meaning. 

This individual process builds on existing 

experiences and ideas and develops them 

further. Children do not educate themselves 

by merely taking over ready-made knowledge and 

skills from others, but only when they deal 

with them themselves. (In the sense of: I 

cannot be educated, I can only educate 

myself). They educate themselves in the 

encounter and confrontation with other 

people and different situations. 

Education is thus a process that takes place in the context 

to the child and its environment. The 

individual developmental prerequisites of the 

child are always at the centre of this process. 

Knowledge of a child's strengths, interests 

and needs as well as his or her perspective 

are the starting point for successful 

development. 

 

The active, creative child 

Children are by nature explorers, inventors and researchers who actively and creatively 

engage with their environment. From birth, they observe and analyse very carefully. Their 

findings and conclusions are the basis for their understanding of their environment and of 

themselves. Curious and committed, they pursue their interests and develop increasingly 

complex and effective cognitive strategies and skills. Children can and want to take 

responsibility for their own learning (self-education). 

The child is an actor 

in its development 
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The competent child 

Children shape their educational processes independently and highly 

motivated against the background of their resources, competences and 

strengths. In their engagement with the environment, they search for 

meaning and significance. Through perceiving, feeling and acting, 

children make experiences that are the basis for their highly individual 

educational processes. In the search for connections and explanatory 

patterns and with the examination of expectations, the child's view of 

itself and the world is continuously modified. 

The independent, strong child 

Children need an educational 

environment that gives them room for 

their autonomy, but also offers them 

sufficient security, protection and 

support. Children who can trust in 

themselves and their abilities and skills, their 

families and (new) caregivers in day care 

centres, day care and school, are given 

the prerequisites to be able to build up important 

resources to successfully cope with 

difficult living conditions and stresses. 

 

The social child 

Children are social beings who come into 

contact with other people, seek and need 

relationships. They have basic needs for 

emotional security, attention and 

appreciation. Deep bonding relationships 

are the basis for their own active 

knowledge of the world. In the reciprocity 

with the caregivers and other children, the 

child receives feedback about itself, it 

integrates these experiences in the 

development of its self-image and in the 

shaping of its own identity. 

 

The constructing child 

From birth, children begin to construct their own personal, subjective 

world. It is not an image of the existing world, but their own new 

creation. Children construct their knowledge of the world by interacting 

with their environment, with knowledge, attitudes, values and norms, 

and in dialogue with their adult caregivers and with other children. These 

interaction processes are based on the common effort to understand 

each other and the world and to objectify their subjective interpretations 

of the world. 

 
 
 
 
 
 
 
 
 

  
 

 

 
 
 

Educational processes. They are holistic - and 

many people are involved in them: Parents, 

teachers, other caregivers, other children and 

adults. They all support the child in 

understanding the world. They offer the child 

space to experience, shape the environment, 

set challenges, ensure conditions and have an 

important role model function. 

 
In educational processes, children must be 

given sufficient time to find their own rhythm 

and their own learning paths: Educational 

processes are therefore highly individual. 

With the increasing age of the children, 

targeted pedagogical support becomes 

more important, without the basic principle - 

the active child - losing its significance. 

 

 
 
 

Trust and emotional security are what 

counts 

In order to be able to develop appropriate 

coping strategies in difficult life situations 

(resilience), the child needs above all 

supportive caregivers. Continuous, 

appreciative relationships in childhood, the 

experience of autonomy and security, 

comfort and self-efficacy enable the child to 

enter into reliable and emotionally open 

relationships later on and have a positive 

effect on the child's entire educational and 

developmental process. 

 

 

Education as a social process 

Children are born into a community that is 

characterised by social conditions and rules 

of coexistence. In order to grow into an 

already socially and culturally shaped 

environment, empathetic guidance is 

required. In exchange with adults and other 

children, the child develops and examines its 

individual concepts and interpretations, 

expands its experiences and knowledge. In 

the process, the child increasingly perceives 

itself as its own person, articulates its own 

interests and needs and develops its own 

identity. 

 

 

 

 
The older a child gets, the more varied its 

experiences in the social and cultural context. 

Experiences in the family are supplemented 

by the outside world. Here, contact and 

relationships with peers have their own 

quality. Learning takes place in social 

processes. 

Children observe other children, they hear 

and learn from them; they gather their 

knowledge and learn not least by passing on 

their knowledge to other children. If the 

strongest motor for a child to deal with new 

and also difficult things is him- or herself, 

then the second strongest motivation is the 

behaviour of other children: either children 

who "already" know something or children 

who are willing to do or find out something 

together. 

The "self-educating child" can often also 

manifest itself in a group of children forming 

together, in which each child contributes to 

the joint activity and the group result. 

Stimulated by the group dynamics, a level of 

ambition, determination and perseverance 

can develop that a child might not be able to 

muster alone. The children encourage and 

spur each other on. The group helps in the 

long term, because what a child can do 

together with others today, it will certainly be 

able to do alone tomorrow. 
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The various opportunities for contact with 

other children (e.g. in the toddler group, day 

care centre, child day care, school, all-day 

activities, in the church community, in the 

association) also broaden the child's 

experience and influence his or her 

appropriation processes. The interaction skills 

acquired in this context have an influence on 

later patterns of relationships and on coping 

with developmental tasks. 

Children come from different socio-cultural 

environments and bring with them different 

experiences and learning prerequisites. 

These are the starting point for the 

developmental support of the child. A 

variety of offers as well as individual and targeted 

support can provide impulses for development. The 

individual consideration and support of a child 

is the basis of pedagogical action. This is 

important in two respects: it is a matter of 

allowing individual paths and paces as well 

as making a targeted contribution to 

individual support possible. 

The different backgrounds, experiences and 

The children's experiences, talents, etc. result 

in a variety of learning opportunities in 

everyday interaction. These also form the 

basis for communicative and social forms of 

learning in primary school, in the course of 

which children increasingly plan, carry out 

and document learning paths and results 

together independently. 

The importance of play for early 

childhood education processes in the 

elementary sector 

Play is a child's very own form of expression 

and the central means by which it learns 

about its world. From the very beginning, the 

child deals with itself and its environment 

through play; this is how it can process and 

restructure its perceptions. Play as an 

educational process builds on the sensual, 

physical, emotional, social, cognitive, aesthetic and 

biographical experiences that the child has 

had. It uses play to differentiate its potentials, 

to try them out in new situations, to 

rearrange or expand insights from 

experiences and to give them new meaning. 

Play is a self-determined activity 

of the child in which it constructs and 

reconstructs its reality of life. Play serves as 

a mediator between the world (outside) and 

the child's own self (inside). In play, the child 

can "reinterpret" its current experiences 

with the help of fantasy in such a way that 

they are compatible with its previous 

experiences. It treats reality according to its 

ideas; the child acts and behaves as if play 

were reality: "Pretending". 

 

 

 

 

The unique child 

Every child is unique. From birth, it is distinguished from all others by special 

characteristics. Regardless of their gender, origin, culture, reality, age, needs, stage of 

development and developmental stage, every child has the right to be taken seriously and 

valued in their individuality. It is precisely these individual differences that offer children 

and adults an opportunity to learn from and with each other, to enrich each other and to 

expand their world view. 
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The child creates social relationships 

through play and creates the appropriate 

conditions. It always associates a meaning 

with the game and its contents. The child 

uses its imagination to transform the world 

in play according to its own ideas. Only the 

action in which the child's ideas and goals 

are realised is essential - and not the result. 

Play represents in a particularly pronounced 

way a self-determined learning with all 

senses, with strong emotional involvement, 

with mental and physical effort. It is holistic 

learning because it demands and promotes 

the development of the child's personality 

and its entire development and learning 

process. Play and learning are therefore not 

opposites, but are in many ways one and 

inseparable. 

 
In play, the child learns on its own initiative 

and with fun, through trial and error, but 

without fear of failure. In play, they ask 

themselves questions and invent their own 

answers. Play is an opportunity for the child 

to interact with other people, to get closer to them, 

to discover and respect their characteristics, 

strengths and weaknesses - and at the same 

time to become more familiar with itself. The 

child gains self-confidence. 

In a varied play environment, countless 

synaptic connections are built up in the child's 

brain and used continuously. These neuronal 

networks also support the child in the future 

in acquiring an ever more comprehensive 

understanding of the world. Above all, free 

play is an ideal source of motivation for 

learning, social-communicative competences 

and an open ex- perimental way of thinking. 

Educational processes that underlie play are 

always based on the child's own activity 

(this does not mean forms of play offered by 

adults for the purpose of learning). 

imparting content, "playful promotion or 

learning"). Depending on the particular 

importance for his current educational 

processes and his age, the child varies 

his self-initiated play in different forms of 

play, for example: 

• Sensory experience games 

• Reaction games 

• Group games 

• Material and experimental games 

• Observation games 

• Role plays 

• Movement games 

• Music games 

• Construction games 

• Language games 

• Relaxation games 

 
"All forms of play have in common that 

they give the child the opportunity to playfully 

acquire skills that they need for life in the 

community" (Blank-Mathieu, n.d.). 

 
Play is to be understood as an 

independent and creative achievement of 

the child. Play is the most important 

form of self-determined, fun-based 

learning in elementary education. 

 
Educational spaces are living 

spaces - space, material and daily 

structure 

In order to support the early childhood 

development of children holistically, they 

need a stimulating environment. In this 

context, rooms are starting points for 

children's discovery and research. An 

appealing, preferably barrier-free interior 

and exterior design stimulates the senses 

and thus the perception of the child, offers 

an atmosphere of well-being and 

promotes the joy of experimentation, 

individual activity, communication and the 

aesthetic sensibility of children. The room 

design must take into account children's 

urge to move, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
but also offer opportunities for rest and 

relaxation. 

Room concepts must be pedagogically well 

thought out - "the room as a third educator" - 

and correspond to the interests and needs 

of the child. Children are most likely to feel 

comfortable in rooms that they can help to 

design and that are spaces for them to play, 

learn and live. 

 
A structural rhythm of the daily routine with 

fixed rituals, rules and signals gives the child 

orientation and security. Furthermore, it is necessary 

to respond flexibly to the needs of individual 

children and the group. In addition to offers 

and projects, the child should have the 

opportunity to design its own play and play 

forms, to decide on its own play style and to 

be involved in its own play. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The child should be able to decide for 

himself/herself where to play, what to play 

about and what to play with, choose his/her 

own play partners and have enough time for 

"free play". In the spirit of the participatory 

idea, the child should therefore be able to 

help shape certain time structures. 

 
In primary school, the school week or the 

school day is also structured by the subject-

related alternation of teaching content 

(subjects). The timetable and the teaching 

guidelines of the Ministry apply to the lessons. 

The timetable specifies the number of hours 

per week allocated to subject groups and 

individual subjects. This time allocation takes 

into account the bindingly defined focal points of 

the competence-oriented curricula as well 

as the 
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Learning opportunities for the pupils. Within 

this guideline, which is valid for the whole 

school year, the teachers have the freedom 

to respond to the current needs and 

requirements of the learning group. In 

addition, lessons are to be interdisciplinary. 

In addition to the structuring of the day and 

the week, the rhythm of lessons is of 

particular importance in the school. At- 

tractive, variable and challenging learning 

opportunities, different social forms, open 

and bound instructional settings as well as 

the 

Establishing a balance between effort and 

relaxation takes into account age-specific 

interests as well as individual learning and 

developmental needs. 

Another form of rhythmisation takes place in 

the open all-day school (OGS) in the primary 

sector: With the aim of improving the quality 

of education and making it easier to combine 

family and work, the OGS offers complement 

the morning lessons in cooperation with 

partners from child and youth welfare, 

culture and sport. 

 
 
 

Education, upbringing and care in the first years of life 
 
 

The development of the child is largely 

determined by relational experiences; 

therefore, special attention must be paid to 

relational and bonding aspects in the first 

years of life. Attachment and education are 

inseparably linked. The child's first bonding 

experiences take place in the family; this is 

where it interacts with its caregiver and builds 

up a trusting and secure relationship. 

 
Interaction is a basic prerequisite for the child 

to develop its own ego identity or a sense of 

self. Through the positive presence of the 

attachment figure, the child is encouraged 

and supported to try out new things, to go to 

its limits and to expand explorations in its 

environment. The attachment figure offers 

comfort and protection as well as help in 

cases of frustration, fear, uncertainty and failure. 

Secure attachments are vital for the child and 

have long-term effects, especially on 

resilience development. If the child has a 

trusting bond with an adult, the child 

Once the child has built up a bond with the 

first person, this bond provides the security 

from which the child can explore the wider 

world and enter into new relationships. 

Stable relationships outside the family - 

especially with educational staff in the day 

care centre or with day carers - that the child 

experiences are further valuable relationship 

experiences. This applies to children of all 

ages, but is of particular importance in the 

first years of life as a basic prerequisite for 

the initiation of successful educational 

processes. 

 
The educational processes of infants and young 

children are not fundamentally different from the 

educational processes of older children. 

Children's (self-)education and development 

processes are highly individual. Every child 

develops its environment according to its 

own competences, strengths and 

experiences. The needs of the individual child 

can therefore not only be determined by 

age, but also by the background of 

experience and individual educational 

interests. 

Bonding as a 

prerequisite for 

education 
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make. Educational processes can thus be 

more advanced in some areas than in 

others. The world of children under three and 

the world of children over three are only 

seemingly separate. However, the 

education, upbringing and care of the 

youngest children are particularly sensitive 

and important processes because the 

course for future development is set in the 

first years of life. 

For this reason, professionals in child day 

care facilities and child day care need 

specific knowledge about the attachment 

behaviour and the development of the child 

in the first years of life. Sensitive behaviour 

towards the child promotes the satisfaction of 

its basic psychological needs for 

attachment, competence and autonomy. The 

special need for protection, special features 

of relationship and interaction and stress 

management, language acquisition and 

typical learning strategies of the youngest 

children must be taken into account in 

pedagogical action and concretised in 

everyday educational situations. 

 
Building a secure and stable attachment The 

younger a child is, the more important 

emotional security is as a prerequisite for the 

child to actively engage with its environment. 

Experiencing an individual, non-exchangeable 

closeness with their caregiver in the day care 

centre or day nursery enables the child to 

engage with others confidently and trustingly. 

The threshold for attempts to make contact 

with other children is lowered and the 

readiness for active participation in what is 

happening in the children's group increases. 

The quality of the relationship experienced 

with adults prepares the basis for the so 

important peer contacts. Secure attachment 

allows active participation in the children's 

world, in activities with younger and older 

children of the same age. In challenging 

emotional situations 

the child's increased need for attention 

becomes clear. This requires careful 

interaction and care. The quality of the 

relationship is closely related to the quality 

of everyday actions and communication. 

Everyday routines such as diapering and 

feeding are opportunities to strengthen the 

relationship between the child and the 

caregiver. This helps to build mutual trust. 

Attentive interaction and relational care and 

support become apparent: 

• in loving respect for the child, 

• in moments of undivided attention, 

• in gentle touches, 

• in verbal announcement and calm 

accompaniment of the actions, which 

encourage the child to cooperate and 

engage in dialogue. 

 
In the first years of life, children have a 

greater need for bonding and react more 

sensitively to changes. Therefore, the 

acclimatisation of the infant or toddler in the 

day care centre requires sufficient time, 

caution and continuity. 

During the settling-in phase, the first priority 

is therefore to build a relationship, for which 

parents and professionals share responsibility. 

The transition from the family to the first non-

family or institutional care requires the 

development of a secure and trusting bond 

with a professional or day care worker. 

This requires a constant presence and reliable 

availability of the caregiver, at least during 

the first weeks of the settling-in period. 

During a child's settling-in period, the entire 

team is called upon. The caregiver must care 

intensively for the new child. As this intensive 

contact can take a lot of time, the 

professionals have to coordinate the child's 

settling-in period in the team and take it into 

account in the duty roster. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The continuity of the relationship should also 

be ensured beyond the settling-in period in 

order to continue to offer the child orientation 

and security. 

The child also gains security through 

regulated processes and fixed rituals both in 

social contact and in the course of the day. In 

consideration of the individual needs, 

especially of the youngest children, a certain 

flexibility in the daily routine should be 

ensured. Bringing familiar objects, for 

example, makes it easier for the child to feel 

comfortable in the new environment. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Supporting educational and developmental 

processes in the first years of life Already in 

early childhood, the relationship and mutual 

dialogue between professionals and children as 

well as the interactions between children are of 

crucial importance. 

Educational processes in the first years of 

life can be promoted and stimulated by 

enabling children to repeatedly use their 

innate strategies for gaining experience in 

order to discover new things through 

exploration, play, imitation and imaginative 

creation. In the everyday life of the 

The needs 

Considering the 

youngest children 

Successful 

settling in 



28 A. Education at a 
glance 

Education, upbringing and care in the first years of life 29 
 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
To strengthen relationships and to support 

language acquisition, to ensure in-depth 

play, specialised explora 

In the case of children with a strong urge to 

learn or the promotion of a specialisation or 

interest, it is particularly important to 

approach the individual child in an attentive 

manner. 

 
Professionals in day care centres and in child 

day care deal with early childhood 

development processes as well as attachment 

needs and patterns and accompany and 

support the individual development of 

children in the first years of life in an 

empathetic and sensitive way. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

At first, everything is interesting in a day care 

centre or day nursery. But only if the child 

feels safe and is not inhibited in its exploration by fear 

of abandonment, can it live out its joy of 

experimentation and willingness to learn. 

Experiences therefore arise in active action; 

they are anchored in certain situations and 

need a real life reference. They are 

emotionally evaluated in that 

the child is confirmed, surprised or irritated. 

In addition, they are embedded in social contexts 

within which the child determines how it can 

find out about something alone, together, in 

competition or with the support of others. The 

child chooses learning environments that offer 

as much stimulation as possible for further 

important information with regard to the current area of 

interest. 

"Toddlers are 'educational nomads': 

One and two year olds keep changing the 

pasture with their thought sheep when 

the old place seems already 'grazed' in 

order to be able to offer them new grasses 

and herbs for sensory nourishment" 

(Haug-Schnabel 2009a). 

 
Empathically and sensitively accompany children in the first years of life 

• Very young children need  ahigh level of   playand 

occupational material, continuity and reliability, a basic attitude towards their caregivers, 

and appropriate   opportunities for movement 

.The children find play   partners  the  same 

age, emotional security and manageable conditions. The children have the  

opportunity tomake contact with older and younger children and to experience  

their self-efficacy. 

Parents are involved in all questions of education, guidance of their interests and 

feelings, upbringing and care of their child are important prerequisites for the positive 

development of the child. A brief daily exchange of information between parents and 

caregivers is an important prerequisite for the positive development of  the 

 children. 

• Care situations with children must not be regarded as a hygienic necessity; this is 

especially important with very young children who are not yet able to speak, but 

rather as a communicative and eventful interaction. 

the. These situations allow for close contact between child and  caregiver. and

 the trust that their child is safe in the 

care of the child . 

• The educational services and the  educationprovided for children under 

three  years of ageare 'in good hands' and are 

integrated into the overall pedagogical, holistic  concept of the childcare centre. 

day care facilities and child day care are 

integrated. 
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Special features of child day care Child day 

care and child day care facilities are subject 

to the same educational and upbringing 

mandate. Against this background, the 

principles for the promotion of education 

also apply as a guideline for education, 

upbringing and care in child day care. 

Nevertheless, compared to day care centres, 

there are some special features in day care 

which are described in the following. 

 
In day care, small groups of children are 

cared for by a permanent caregiver in a 

family-like environment. In most day care 

relationships, the child usually spends its 

everyday life in the caregiver's private 

household together with other day care 

children and family members of the day care 

person. There, the child participates in family 

life and experiences the relationships 

between the members of the day care 

family. However, day care also takes place in 

rented premises or in large day care centres. 

 
If day care takes place in the private home 

of the day care worker, the child's daily 

routine is characterised by a 

"normal" everyday family life (household, 

cooking, family interactions, etc.). Although 

these similarities to the family are given, day 

care for children is also characterised by 

targeted pedagogical action on the part of 

the day care worker. 

The small group in day care offers the child 

security and orientation. The manageable 

number of children enables them to have 

intensive social experiences and sibling-like 

relationships. Furthermore, the child's 

educational potential is challenged through 

interaction with other children, for example in 

play. In day care, there are often 

homogeneous age groups. The children have 

similar needs, interests, competencies and 

forms of communication. The day care worker 

can shape the developmental environment 

accordingly and challenge peer interactions 

with appropriate offers as well as meet the 

needs of the individual child. 

 
Day care offers a good framework for the 

development of secure bonds, because here 

the child is continuously cared for by one 

and the same caregiver. The day care 

worker can look after each child intensively 

and respond to their needs. This creates an 

intensive relationship and emotional bond, 

which is especially supported by the 

personality of the childminder. The feeling of 

security as well as the constant relationship 

with the caregiver and the other day care 

children give the child a lot of security and 

trust. These good conditions for exploration 

and self-education processes mean that the 

child can explore and relate to its 

environment with joy and curiosity. 

Small group 

Intensive bonding 
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However, the day care worker is faced with a 

special challenge: She is the only adult 

caregiver both during the settling-in period 

and during the care time. Their emotionality 

and sensitivity are responsible for the 

children's positive relationship experiences 

outside their own family context. 

Furthermore, the day care worker alone is 

responsible for imparting education in 

everyday life and cannot fall back on the 

direct support of a team in everyday activities 

or in conflict situations. In order to be able to 

act professionally, a high degree of self-

reflection, the ability and possibility to integrate into a 

collegial network, the possibility and 

willingness to cooperate with the professional 

counsellor and regular further training are 

required. 

 
Day care offers flexible and tailor-made care 

for their children, especially for parents of 

children under three years of age; the day 

care worker can meet the parents' time, 

educational and care requirements and 

wishes as well as individual support needs. 

The close exchange and trusting cooperation 

between parents and day carers is a 

prerequisite for successful education, 

upbringing and care work. Due to the 

framework conditions, cooperation with 

parents is generally closer than in day care 

centres. Nevertheless, it is important to 

maintain a professional distance. 

Early childhood education in day care takes 

place in the field of everyday experience. 

Young children find everyday activities 

(meals, tidying up, shopping, etc.) interesting 

- especially when they are directly involved in 

what is happening and are allowed to 

become active themselves. The everyday life 

experienced together with its actions and 

tasks contains many fields of development 

for the child. In order to pick up on the 

children's interests, to enable them to have a 

variety of experiences and to support them 

in the development of their individual 

educational processes, the day care worker 

must be sufficiently sensitised to exploit the 

available opportunities and occasions. 

 
The educational areas presented in Part C 

also offer numerous suggestions for 

supporting and shaping educational 

processes in child day care. 

 
Overall, the principles of educational support 

for child day care should be seen as an 

opportunity to provide children with the best 

possible education, upbringing and care; at 

the same time, however, the contents 

presented should also be seen as a challenge 

to further develop one's own practice. 

Closer cooperation 

with parents 

Education in everyday life 
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The didactic principles of the pedagogical 

work in the elementary and primary sector 

take into account the individual 

developmental course and stage of each 

child and are not primarily oriented towards 

the 

 
age groups or predefined age norms. The 

design of educational processes must above 

all be oriented towards the individual 

development of the child. 

 

 

Perceiving children - observation and documentation 
 
 
 

 
 

 
B. Responsibility for 

education  

For the planning, implementation and 

design of individual learning, education and 

development processes, observation and 

the associated recording of individual 

prerequisites as well as the assessment of 

the abilities and skills of each individual 

child are an indispensable basis for providing 

the child with continuous, individual and 

optimal support. Observation and 

documentation provide insights into children's 

learning, education and development 

processes and form one of the foundations 

for the pedagogical work of teachers and 

specialists. In addition, they also serve quality 

assurance and further development of the 

pedagogical work. In child day care and 

primary schools, observations and documentation are important 

for successful continuous educational support 

and individual promotion of children - even if 

different procedures are used in the 

educational institutions. 

In day care centres and in day care for 

children, regular observation integrated into 

everyday life is an indispensable prerequisite 

for orienting educational activities towards 

the individual resources and possibilities of 

the children. It serves to obtain clues for 

the support of the children's educational 

processes, to perceive them and to support 

them effectively. 

Perceptive observation forms the basis for 

understanding the child and its educational 

processes better and better; to do this, the 

professionals must approach the child's ways 

of thinking and ideas and focus on the child. 

The following questions can be helpful: 

• What does the child do? 

• What does it bring in the way of action and 

ideas? 

• What skills does the child use? 

• Which materials are of particular interest? 

• How does it relate to others (to children, 

to adults, to things)? 

• What significance could the situation have 

for the child? 

Observation as a basis 

for pedagogical action 
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In principle, the prerequisite for 

individual strength-oriented holistic 

guidance and support is that the 

observation procedure must always be 

aimed at ensuring the individual 

consideration of the individual child. In 

order to arrive at a comprehensive and 

sustainable picture of a child's 

developmental and educational 

processes, all educational areas and 

aspects of development should be taken 

into account as far as possible. 

 
 
 
 
 
 
 
 
 

However, when observing the development 

of a child, other questions are in the 

foreground, such as: How far has the child 

developed, what can it already do? 

Observation of individual educational paths of 

children in day care centres and in day care 

for children is required: 

• to grasp and understand the educational 

or self-educational processes of the 

individual child holistically, but also in the 

individual educational areas, 

• To gain knowledge about the diversity of the 

child's abilities, strengths, interests, questions, 

challenges, behaviour, actions, etc. and to 

use this knowledge for the further 

accompaniment and support of the 

educational and self-educational process, 

• to recognise the self-, social-, subject- 

and methodological competences of the 

child, 

• to focus on the individual resources of the 

child in order to include them in the 

individual educational concept, 

• to continuously review the effectiveness of 

pedagogical measures and to correct them 

if necessary, 

• inform the parents and consult with them 

on further steps to support the educational 

process, 

• reflect on their own role and attitude in the 

process of observation and assessment. 

The quality of the observation depends on the 

differentiated view and the attitude of the 

professionals and teachers. They need an 

unbiased view of the child, are interested in 

turning towards the child and engaging with 

him or her. They are aware that the 

observations only partly tell something about 

the child, but that the whole context (space, 

time, place and material) has to be taken into 

account appropriately. 

 
Since subjective perceptions can always be 

included in the statements, it is necessary 

that the professionals reflect on their own 

perceptions and further develop their perceptiveness. It is 

also necessary to reflect on one's own 

expectations and the expectations of the 

social environment (e.g. parents) in the 

observation process. The professional 

exchange with other professionals and 

teachers also serves as a means of 

differentiating the observation processes 

within the framework of self-reflection. 

In the educational documentation, the results 

of the regular, holistic observations of the 

child's educational processes are recorded in 

writing and the individual educational 

history is presented as a process. Numerous 

forms of documentation are available to the 

professionals, such as portfolios, educational 

books or educational and learning stories. It 

makes sense to choose a setting of different 

methods and instruments that is meaningful 

for all - children, parents, professionals and 

teachers. Written observations, annotated 

drawings, works, photos, ideas, etc., which 

illustrate the educational path and make it 

understandable, are possible elements of 

educational documentation. The preparation of 

educational documentation in day care 

centres and day care centres requires the 

written consent of the parents/guardians. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The educational documentation has a 

special significance for the child; it offers 

him/her the opportunity to deal with his/her 

own development, to reflect on experiences, to 

perceive changes and to become aware of 

the further development of his/her abilities. 

Therefore, it is important to involve the 

child in the creation of his/her educational 

documentation, to include him/her in the 

selection of the enclosed materials 

(drawings, photos, etc.), to take up his/her 

comments on situations and to make his/her 

"product" available to him/her for co-

creation. Co-creating and dealing with one's own 

developmental history is an exciting matter 

for every child, and experience has shown 

that it demands this if it is given the 

necessary space. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Educational documentation describes the 

individual course of a child's educational 

path. They are part of the child's biography. 

Even if the educational documentation is a 

basis for the pedagogical work in child day 

care facilities and schools as well as a means 

of information for parents about the 

development and educational process of 

their child, it "belongs" to the child itself as 

a personal documentation in the sense of 

the right of self-determination and the idea 

of participation and should therefore be accessible 

to it at all times. It goes without saying that 

a distinction must be made between 

educational reports (e.g. portfolios) created 

together with the children and written 

documentation (e.g. minutes of development 

discussions). Parents have the right to 

inspect the (overall) documentation at any 

time and to demand that it be handed over. 

Focus on the whole 

personality 

Educational 

documentation in day 

care centres and day 

care for children 

Significance of 

educational 

documentation for the 

child 
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The continuation of school planning is  not based on the assumption of a deficit. 

The child is taken seriously as an equal 

partner in education and training. The child is 

taken seriously as an equal partner in 

education. In this way, the achievement of 

support goals can be made clearer, the child's 

self-esteem is increased and he/she is 

motivated to further achievements. Parents 

should also be involved in planning the 

learning development and support of their 

child in the sense of joint educational support. 

 
In order to do justice to the claim to see all 

pupils as competent learners and to take 

them seriously, observations of learning 

processes in dialogue are becoming more and 

more important. In this context, the portfolio 

in particular represents a form of individual 

documentation of learning paths and results, 

which the 

In addition to ongoing and everyday 

diagnostics, which form an important basis for 

the design of lessons, report cards play an 

important role in primary school as a special 

form of individual feedback on performance and 

development. 

The report cards provide information about 

the learning development and the individual 

performance level of the child. The 

statements formulated in the reports refer to 

the knowledge, skills and abilities taught in 

class and are intended to encourage pupils in 

their learning behaviour and motivate them to 

continue learning. 

In the course of the primary school years, the 

pupils are introduced to a critical assessment 

of their own performance. It is the task of 

the primary school to enable all children to 

experience that they are capable of learning 

and achieving and that they have success in 

learning. In the primary school report cards 

At school, the observation and 

Documentation is extended by pedagogical 

diagnostics. Pedagogical diagnostics is 

always based on the intention to record the 

individual learning situations of the pupils as 

differentiated and precise as possible and 

to design the next learning goals 

accordingly - both by providing support 

measures in case of learning difficulties and 

by promoting special talents. Pedagogical 

diagnostics also assumes that the entire 

personality of the child is taken into account 

and that it is not only reduced to individual 

learning processes. Furthermore, 

pedagogical diagnostics offers the 

opportunity to reflect on the effectiveness of 

teaching and support measures. Support 

diagnostics and support 

but rather focus on the competencies of the 

of the child. The core questions are: 

• Where does the child stand and what skills 

does he or she already have? 

• What is the next step in development and 

which competences are required for this? 

• How can professionals and teachers 

support the child towards this 

development? 

• How is the developmental progress 

documented and the support evaluated? 

 
Suitable support measures take into account 

individual learning paths and learning 

strategies, different methods and questions of 

motivation. The support measures should be 

set up for a manageable time frame and be 

linked to a clear objective. The child is 

supported in learning and 

Reflection on learning content and learning 
experiences 

for pupils. Discussions based on portfolios 

that the child has helped to create - for 

example, by choosing certain topics or 

setting and achieving goals themselves - 

can be the starting point for further goals 

that the children also help to set and for 

which they also take responsibility 

themselves. 

Written observations, for example in the form 

of observation sheets, serve teachers as a 

way of documenting performance. Learning 

achievements as well as learning 

developments are recorded, written down and 

thus serve as a basis for discussions with 

parents as well as for the preparation of 

report cards. 

Therefore, not only the current learning and performance 

The description of a child's level of 

development is not only a description of the 

child's level of development, but also of the 

child's learning development. 

Performance assessment in primary education 

is based on the requirements of the 

guidelines and curricula and on the lessons 

taught, taking into account the individual 

learning development of the child. It is based 

on a pedagogical concept of performance that 

combines performance requirements with 

individual support. This corresponds to the 

principle described in the guidelines and 

curricula for the primary school to design 

learning processes in a competence-oriented 

manner. 

Starting with the 

child's competences 
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Children learn with each other and from each other 
 
 
 

Observation and documentation 

during transition 

The observation of the child's learning and 

educational process and its documentation 

are particularly important in transitional 

situations, for example from day care to day 

care centre or from day care centre to 

school. The collection of such observations 

contains information about the educational 

path so far, which gives hints on how 

educational processes can be continuously 

continued. 

 

 

This information may not be passed on to 

third parties without the express consent of 

the parents. The professionals in the day 

care centres as well as the teachers can gain 

insight into the educational biography of the 

child so far, provided that the parents have 

agreed to the information being passed on 

within a short time frame. When the child 

leaves the day care centre, the educational 

documentation is handed out to the parents. 

When registering for primary school, the 

parents should then provide the educational 

documentation. The same procedure should 

be followed for day care. The inspection of 

the documentation by the receiving institution 

should be seen as an opportunity to ensure 

the continuity of the educational process. 

An exchange between the technical and 
teaching 

It goes without saying that it is always 

possible for teachers to visit the nursery 

schools. It is not uncommon for teachers 

from the primary sector to observe in the day 

care centres and vice versa. Visiting teachers 

and specialists gain a direct insight into the 

everyday pedagogical life of the other 

institution; they get to know the respective 

working style and observe the behaviour 

and expressions of the children in the 

different situations of day care centres and 

schools. Parents' consent is not required for 

this; however, interviews about children 

may only be conducted with the consent of 

the respective legal guardians. 

 
Joint handover meetings between teachers 

and parents, development conferences for 

individual support of children, etc. are a good 

way to successfully and continuously 

accompany the educational biography of the 

child. 

Children learn with and from each other. They 

pass on their knowledge to other children, 

explain to them their ideas about certain 

educational contents and thereby deepen and 

sharpen their own concepts. In their 

interaction with each other, children try out 

different ways of acting, roles and 

relationships. 

Children can use their individual strengths 

and act as "experts" for each other. Within a 

heterogeneous group, children take on the 

role of the "younger" and the "older", try 

out and discover different gender roles and 

thus gain important experience in the area of 

social learning. 

 
Primary schools can use the children's 

previous experience with heterogeneous 

groups and build on it. The pedagogical 

profile and the flexible design of the school 

entrance phase support this approach. 

Learning in heterogeneous learning groups, 

for example in classes that span different 

years, creates many opportunities to use the 

different learning potentials for mutual 

stimulation and support for all pupils. School 

beginners and 

-In classes with different year groups, 

newcomers find a prepared learning 

environment with ritualised procedures, so 

that the period of acclimatisation and 

adjustment is usually less stressful because it 

is supported by children who already have 

school experience. 

When children of different ages learn 

together, i.e. in different classes, social 

interaction is trained in a special way: 

• Children help each other, 

• they spur each other on to achieve, 

• each child can contribute what they can in 

common tasks, 

• In cooperation, skills such as attentiveness, 

patience and understanding are promoted 

to a particularly high degree. 

 
In year-based teaching, the respective age 

group forms a fixed reference group and thus 

the class for the child. There, the child learns 

in a familiar class group during the entire 

primary school period. 

Many primary schools use the "sponsor model". 

- the accompaniment of school beginners and 

-The children are successfully supported in 

the settling-in period by a child from a higher 

class level. 

Regardless of the organisational form of the 

early years phase, the basic principles of 

early years education are individual support 

and the linking to the pupils' experiences 

and learning background. Children who 

start school and already have competences 

in certain areas of learning - for example, 

because they can already read or have 

knowledge and skills in the number range up 

to 100 - have the opportunity to engage in 

learning opportunities that challenge and 

support them from the very beginning and 

can thus consolidate and develop their 

competences. 

 

Observations and their documentation are an 

important basis for cooperation with 

parents in the sense of joint educational 

support. They serve as a basis for regular 

exchange and mutual information about 

the personality, development, strengths 

and interests in order to get a 

differentiated picture of the child. In 

addition, parents gain insight into how 

their child's educational processes are 

supported and challenged, and receive 

suggestions for their own actions and 

their active educational support. 

Children as experts 
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Learning methodological competencesExploring different  possible solutions. 

In a constantly changing society, it is not 

enough to have a repertoire of knowledge at 

one's disposal. Rather, the ability to increase one's 

knowledge independently and to acquire 

qualifications - in other words, to learn 

throughout one's life - is important. This 

results in the necessity of acquiring 

competences in learning methods. 

 
Learning methodological competences make 

children aware of their own learning 

processes and encourage them to share with 

others the question: "How do I learn? Both 

in play and in everyday situations, children 

can be observed developing and using 

strategies to solve problems. Such 

observations can be starting points for 

discussing strategies and explaining to 

children how they acquire knowledge - based 

on a child's individual stage of development. 

Following a project, a joint action, not only 

the topic of the project should be the subject 

of a reflection, but also questions concerning 

the learning and the learning path of the child 

itself, depending on age and development: 

• What prior knowledge helped me to solve 

of a problem? 

• What information was helpful and how did 

I obtain it? 

• What do I know better now than before? 

What can I do better now? 

• What ideas and thoughts were helpful? 

• Was I able to make my suggestions? 

• Could I solve the task better on my own or 

did I need support? 

• Who or what helped me? 

 
Communication is of particular importance in 

the promotion of learning method 

competences. The children's questions 

should be the starting point for intensive 

discussions. Talking about 

sharing, explaining to others how and why 

you have done something, listening to others 

and thus taking on a different perspective 

- These reflections make learning and 

learning processes conscious and at the same 

time lead to a deeper insight into content-

related connections. 

 
At school, competences in learning methods 

are becoming more and more important, 

because the handling of subject-specific 

working methods is an essential prerequisite for 

independent work. However, methodological 

competences cannot be taught in the 

classroom, but the pupils must be offered 

opportunities to acquire them again and 

again in challenging learning situations, and 

they must try them out and reflect on them 

afterwards. This is the only way to put 

them in a position to really have learned 

methods at their disposal and to use them in 

a goal-oriented and profitable way. Method 

learning in primary schools takes pupils 

seriously as self-learners and gives them 

confidence. They learn in particular: 

• organise themselves, 

• Have work materials ready, 

• to look for and find working partners, 

• to manage time properly and to complete a 

task consistently, 

• to plan work and to work on tasks 

independently and systematically, 

• reflect on their own learning pathways and 

explain them to other children, 

• to go different ways to get information and 

acquire knowledge, 

• develop tasks themselves, 

• to work together with others, 

• to achieve and present results together. 

Learning to learn 
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For example, the topic "forest" can be 

used to address different aspects: the 

flora and fauna of the forest, the forest 

as an ecological system, the forest as a 

recreational and leisure area, the forest 

as a nature conservation area. Within 

the framework of such projects, 

children have the opportunity to 

engage in various activities in the sense 

of holistic promotion. Their social skills 

are strengthened by working together 

with other children and exchanging 

ideas. The educational offers are 

designed in such a way that they 

encourage the children to develop their 

own strategies to find out something. 

 
 
 
 
 
 
 
 
 

Learning in the project 

In a project, children deal with a topic over a 

longer period of time and thus get the 

opportunity to get to know different aspects, 

to make connections themselves and to gain 

meanings for their living environment. 

In dealing with challenging tasks, children 

must be given the opportunity to pursue their 

own questions independently, to look for their 

own possible solutions and to try out different 

approaches. Projects are particularly suitable 

for putting these pedagogical goals into 

practice. 

 

 

 
In project work, the processes are as 

important as the outcomes. Reflecting on 

what and especially how children have 

learned in the planning and implementation is 

therefore a core component of learning in the 

project. 

Designing competence-

oriented learning in primary 

school 

In competence-oriented teaching, learning is seen 

as an active, self-directed, situational and 

constructive process in which learners 

acquire applicable knowledge and skills, 

taking into account their own prior 

knowledge. The basis of lesson planning is to 

determine which competences can be 

learned on the basis of which contents. In 

order to meet the different needs of the 

children, they are also offered different ways 

and methods. It is part of the teachers' role 

as learning guides to create an appealing and 

stimulating learning environment. They 

provide tasks with different levels of difficulty 

and support the pupils with questions and 

problems. The teachers regularly hold 

learning and development discussions in 

which they jointly reflect on the 

achievements already made and plan the 

next learning steps. 

 
Good learning tasks 

• are challenging at different levels of 

ambition, 

• promote content-related, process-related 

and cross-cutting competences, 

• tie in with previous knowledge and build 

up the structured knowledge in a network, 

• are integrated into meaningful contexts, 

• open up a variety of solution strategies and 

forms of presentation, 

• strengthen the feeling of being competent 

through successful editing. 

 
At school, many areas in the curricula are 

assigned to one subject. Nevertheless, 

there are many possibilities 
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Every child goes its own way - 

Diversity as a challenge and an opportunity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This provides opportunities to work on 

cross-curricular topics in order to use the 

specific contribution of a subject for more 

complex tasks. In our society, culturally 

traditional knowledge is inseparably linked 

to writing, language, mathematics, science 

and technology, art and music. Therefore, 

an essential concern of schools must be to 

strengthen pupils in these competences. 

However, it is also the task of the school to 

support and strengthen children in their 

personal development. This includes, for 

example, experiencing self-efficacy. 

Meaningful learning in this sense means that 

pupils not only acquire knowledge, but can 

apply and transfer it in a variety of exercises 

and challenging tasks. Only in such learning 

situations do they experience themselves as 

competent, develop further interests and 

motivation. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In the course of their schooling, the pupils 

learn in particular: 

• to act independently and on their own 

responsibility, 

• to learn and perform together with others, 

• develop their own opinion and defend it, 

while respecting other points of view, 

• to initiate personal decisions in religious 

and ideological questions and to develop 

understanding and tolerance towards the 

decisions of others, 

• develop a basic understanding of 

democracy, 

• to develop one's own perceptive, sensory 

and expressive abilities as well as musical 

and artistic skills, 

• To develop joy in movement and in sports 

together, to eat healthily and to live 

healthily, as well as 

• to use the media responsibly and safely. 

The structure of children's groups in day care 

centres, day nurseries and schools has 

become more diverse. Children come from 

different countries and cultures, different 

economic backgrounds, have had individual 

family and social experiences and differ in terms of gender, 

behaviour, needs and individual support 

requirements. Furthermore, every child differs 

from all other children from birth by special 

characteristics, qualities and inclinations. 

Every child is therefore unique in a positive 

sense - heterogeneity is the norm! 

 
Heterogeneity offers children many 

approaches to experience and learning 

opportunities, because diversity opens up the 

chance to get to know different life worlds, to 

accept others in their specialness, to 

overcome prejudices, etc. In a pedagogy of 

diversity, the educational support and 

promotion of children is also about 

perceiving and accepting each child in its 

individuality and shaping learning according 

to its respective learning prerequisites. 

 
For professionals and teachers, this means 

a special challenge - in view of the children's 

biographies - and requires them to question 

their own subjective attitude towards 

heterogeneity. In the everyday pedagogical 

practice of day care centres, day nurseries, 

all-day services and schools, diversity and 

different ways of life must be seen as a 

wealth and valued, and children must be 

recognised in their complexity, uniqueness 

and specialness. 

The primary school is a common school for 

all children. Therefore, on the basis of 

understanding diversity as an opportunity and 

a challenge, the pedagogical work of the 

day care centres is continued in the primary 

sector, in that each child, based on his or her 

individual strengths, is sustainably 

supported through individualised 

instruction, differentiated teaching offers 

and a stimulating school life. In open all-

day schools, education, upbringing, individual 

support and care are conceptually combined 

in order to provide children with more 

educational quality and equal opportunities. 

A constructive approach to diversity 

in the elementary and primary sector, which 

strives for a differentiated and individual 

orientation towards the individual child, his or 

her strengths and development potential, 

offers numerous opportunities for individual 

support. 

Professionals and teachers thus ensure a 

balance between appreciating diversity as 

enrichment and creating an environment 

conducive to development in which each 

child can develop individually. The basis for 

this is the pedagogical attitude of the adults, 

characterised by attentiveness and respect. 

Building on this, the focus is on their 

professional competences for working in 

partnership with parents and families. 

Heterogeneity 

is the normal case 

Primary school as a 

common school for 

all children 

Interdisciplinary work 
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Social inequalityMultilingualism  is seen as an additional poten- According to the UN Convention on the 
Rights of Persons with 

The implementation of the guiding principle of the UN's 

A child's social background is still far too 

decisive for its educational opportunities and 

its entire educational biography. Children who 

grow up in disadvantaged circumstances do 

not have less potential and talents. However, 

they and their families often need more 

support to develop their strengths and 

opportunities. 

The aim is to create an environment that 

offers children sufficient security, protection 

and support to be able to cope successfully 

with difficult living conditions and stresses. 

The involvement of the family as the 

children's first place of education plays a 

central role here. On the basis of a 

sustainable educational partnership between parents 

and teachers, the aim is to recognise the 

achievements of the family as well as to 

strengthen them and to offer or arrange 

tailored support. 

 
Cultural diversity 

In our society, children from different ethnic 

groups, cultures and with different languages 

grow up. The cultural diversity in day care 

centres, day nurseries, all-day programmes 

and schools offers the opportunity to learn 

with and from each other and thus to 

broaden one's own horizons of experience. 

A central task is to enable all children to deal 

constructively with cultural heterogeneity, 

which forms a basis for joint dialogue and 

encounters. The intercultural competence of 

children, parents, professionals and teachers 

is fostered through everyday experiences, 

through the exchange of peculiarities and the 

recognition of differences, as well as through 

regular conversations and learning together. 

The recognition of multilingualism can be 

increased, for example, through the use of 

bilingual teachers. The recognition of 

multilingualism can be increased, for 

example, through the use of bilingual 

teachers, the establishment of a multilingual 

library and the employment of bilingual staff. 

Intercultural education consciously includes 

the immigrant culture and the cultural 

backgrounds of the families in the educational 

process of the children (also within the 

framework of culinary parents' evenings, 

intercultural festivals, etc.). 

 
Through the recognition of different life 

situations and abilities, children are enabled 

to build positive relationships with each other 

and to develop a sense of community and 

tolerance. 

 
Children with different impairments or 

disabilities should be enabled to participate 

equally and fully in all areas of social life. 

They have the right to participate in all 

educational processes and to receive 

individual guidance and support. 

In day care centres, day nurseries, all-day 

programmes and schools, children with and 

without impairments and disabilities are 

increasingly working together, playing 

together and learning together.  Diversity is 

understood as enrichment and as an 

everyday form of appearance. Children do not 

have to acquire this attitude. For them, every 

human being is first and foremost different 

and has special needs. 

"normal". They have a sense for the needs of 

other children and instinctively know what is 

good or not good for them. 

vention, people with disabilities are those who have 

long-term physical, mental, intellectual or 

sensory impairments which, in interaction 

with various barriers, may prevent them from 

full, effective and equal participation in 

society. Based on this definition, individual 

impairments do not in principle mean a 

disability. Rather, it arises when insufficient 

and appropriate measures are taken to 

enable participation. This means that the 

interaction of individual impairments and 

additional barriers in the physical and social 

environment must be reduced. 

 
Support, assistance and promotion of children 

with impairments or disabilities builds on their 

individual strengths and abilities. The aim of 

joint education, upbringing and care for 

children with and without disabilities is to lead 

them towards social participation and a self-

determined life and not to exclude anyone. 

The implementation of the Convention on the 

Rights of Persons with Disabilities, namely to 

recognise the right of persons with disabilities 

to education and to realise an inclusive 

education system based on equal 

opportunities, requires joint efforts and the 

cooperation of different actors at all levels of 

the education system. In view of the 

children's biographies, this is a particular 

challenge for the everyday life of day care 

centres, day care, all-day services and 

schools, which should enable the holistic 

inclusion of children with disabilities. Children 

are thus accepted in their difference without 

perceiving it as a deviation or a reason for 

exclusion. This requires professionals and 

teachers to question their subjective attitudes 

towards heterogeneity and disability. Children 

with and without disabilities should live and 

learn together from the very beginning. 

Support 

disadvantaged 

families 

Cultural diversity 

as a challenge and 

an opportunity 

On the way 

towards an inclusive 

education system 
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In the transition process from the 

elementary to the primary level, 

communication between the parties 

involved plays a crucial role. Professionals 

and teachers have the task of working 

together with parents and children to make 

the transition to a suitable primary school 

with support options for the child in question 

transparent and open. Comprehensive 

counselling on the continuation of support 

options from the day care centre and suitable 

offers from schools of joint learning as well as 

an exchange on an equal footing are 

essential factors for success here, so that the 

child can feel part of the community of the 

respective educational institution. 

 
For primary and secondary schools, the 

legal basis for inclusive education and 

upbringing of children and young people has 

been created with the 9th School Law 

Amendment Act. The joint learning of 

children with and without impairments and 

disabilities in general schools was anchored 

as the rule in the North Rhine-Westphalia 

School Act. The joint teaching of pupils with 

special educational needs (in the special 

needs areas of emotional and social 

development, learning and speech and 

language) has been established as a standard 

practice. 

- the so-called learning and development 

disorders - as well as vision, physical and 

motor development, hearing and communication and 

mental development) has a long tradition in 

North Rhine-Westphalia. In the future, 

general schools will be further expanded to 

become schools of joint learning. 

A close exchange with the family and 

networking with specialised partners, such as 

therapists and early intervention centres, 

ensures a coordinated and professional 

approach to the needs of children with 

disabilities. 

 
Children with special talents 

Children have different talents in different 

areas. These talents can be found, for 

example, in social interaction, linguistic skills 

or in the artistic field. All children, including 

those with special talents, need individual support 

adapted to their own learning pace, interests 

and needs. However, this does not mean 

support in specialised institutions. Rather, it is 

about offering all children in the elementary 

and primary sector learning opportunities in 

which they experience themselves as part of a 

learning community with other children. 

Common learning as 

the rule 
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Gender difference 

In elementary and primary education, the 

pedagogy of gender equality and gender 

sensitivity is an indispensable and complex 

topic. It has to be taken into account that 

children's view of the world is shaped by 

role models already in their early years, that 

gender identity can be shaped differently by 

cultural and social backgrounds, and that 

different interests, perspectives and learning 

paths of girls and boys can have an impact 

on the acquisition of competences and 

knowledge. 

 
Gender-conscious pedagogy supports children 

in expanding narrow gender images, in 

curiously pursuing different interests and in 

acquiring diverse, gender-independent 

competences. Nevertheless, it makes sense 

for the development of girls' and boys' own 

identities that they have both female and 

male role models to choose from. 

 
It is also of particular importance that 

children develop a gender identity that they 

feel comfortable with and that is based on 

equality and respect. Against this 

background, professionals and teachers 

should adopt a gender-sensitive attitude and 

have gender competences. 

 
The primary school bases its work on 

reflexive co-education. The learning 

arrangements aim to eliminate any 

disadvantages that may exist and to 

compensate for deficits. In this way, children 

can develop fundamental confidence in their 

own strength and ability to learn. 

The aim is to prepare for a life in a society 

in which girls and boys or women and men 

realise their life plans on an equal footing, 

using their individual talents, abilities and 

skills. 

Regional differences 

The educational stimuli and socio-spatial 

offers of the environment can differ from 

region to region. Disparities often arise where 

the institutional and structural framework 

conditions are different. For example, life in 

the countryside is characterised by different 

conditions and problems than life in 

metropolitan areas. It is therefore important 

for children - regardless of where they live - 

to have experiences in different living spaces 

across regions in order to broaden their 

learning experiences. Reliable partners for the 

conception and implementation of regional 

offers are the Regional Education Networks 

(see also page 69). A holistic understanding 

of education, upbringing and care in the 

region should include all regional factors that 

have an impact on a person's educational 

biography. The pedagogical principles of 

everyday orientation and situational learning 

are guiding principles here (e.g. joint 

exploration of the place of residence, visits to 

various places such as the police, fire brigade, 

companies, senior citizens' facilities, local 

facilities of open and associative youth 

welfare). 
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"The entry into kindergarten does not 

only take place on the first day, but 

begins with the preparations of the 

family and ends with the completed 

acclimatisation of the child" (Berger 

1984). 

 
 
 

 

Children need a "culture of transition"  
 
 
 

For the child, a successful transition is 

essentially characterised by the relationship 

between two principles - the principle of 

discontinuity and the principle of continuity. 

If continuity and discontinuity are subjectively 

balanced, the transition is seen positively by 

the child and is even desired. They can enjoy 

their new status and take advantage of the 

opportunities it offers them. At the same 

time, children have a great need to rediscover 

and retain the familiar. This refers on the one 

hand to the design of rituals within the daily 

routine and on the other hand especially to 

the continuation of developmental and 

learning processes that have been started. 

One of the tasks of the specialist and 

teaching staff is to maintain continuity and at 

the same time set new challenges. 

 
A transition is not a narrowly defined event, 

but a longer-term process. New 

developmental demands are placed on the 

child and new learning processes are set in 

motion. The child must first gain experience 

and be able to react to the new situation. In 

this process, the child learns what the new 

stage of life and the new environment 

demand of it, and adapts to it in the course of 

the transition and acclimatisation phase. The 

duration of the transition depends on the 

individual needs of each child. 

 
A joint preparation of the sending and 

receiving institutions, including day care, 

which is oriented towards the individual 

needs of the child and includes the parents, 

promotes a successful transition. The 

following applies: The support needs differ 

considerably depending on the age and 

individual starting situation of the child. 

Transitions can be described as successful if 

the child feels comfortable and also expresses 

his or her well-being, if he or she is socially 

integrated, can use the educational 

opportunities for himself or herself and has 

acquired new competences in the area of 

the requirements that have arisen. 

 
Parents not only accompany their child in 

such transitional situations, but also make a 

transition themselves: 

• They experience a new role as parents of a 

"kindergarten child" or "school child". 

• They come into contact with new rules and 

other communication styles. 

• They accept that new caregivers take on a 

role in their child's education and 

upbringing. 

• They experience that their child grows into 

the new role and develops further without 

them always being directly involved. 

 
The professionals and teachers involved have 

a special joint responsibility during the 

transition. Close networking with family-

related specialist institutions (e.g. family 

education centres and family counselling) can 

support the families and the professionals and 

teachers in assuming their responsibility. 

Therefore, the following principles should 

essentially apply to the various transitions in 

the course of the educational biography: 

• All institutions involved in the transition 

and day care are responsible for the continuity of 

the education and upbringing processes. 

• Transitions are based on comprehensive 

cooperation processes that are 

characterised by professionalism and take 

place at eye level. 

• The design of transitions is integrated 

into regionally coordinated early 

childhood education and school education 

concepts with corresponding guiding 

objectives. 

• Children also need individual support to 

varying degrees in transitional situations. 

 
From the family to the first extrafamilial 

(institutional) care 

The transition to the first care outside the 

family - to a day care centre or day care - is 

usually associated with a first separation of 

several hours from the closest caregivers. For 

the child and its caregivers, this is a new 

situation to which they must first become 

accustomed. 

For the child, the contact with unfamiliar 

children and adults, the inevitable changes in 

the daily routine and the spatially unfamiliar 

environment are new at first. In the course of 

time 

The child then establishes a trusting 

relationship with the new caregivers in day 

care or day nursery, which is a fundamental 

prerequisite for the continuation of successful 

educational processes. The successful 

development of a relationship between 

professional and child requires the reliability 

of the new caregiver, empathetic behaviour, 

a lot of time, the consideration of different tempi as well 

as the accompaniment and support of the 

parents. 
 

Understanding 

transitions as a 

process 

View transitions 

individually 
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This transition is also a new situation for the 

parents. The new caregiver from day care 

or day care centre also builds up an intensive 

relationship with the child, but this should not 

replace or compete with the close bond and 

trusting relationship with the parents. All those 

involved want to give the child as much 

security as possible in the new situation and 

take his or her feelings and fears seriously. 

Close, trusting cooperation between 

professionals and parents in the sense of an 

educational partnership is particularly 

important in transitional situations. 

So that the child feels comfortable in the 
new situation 

In order for the child to find his or her way 

around and to understand and cope with the 

new requirements, the family needs to be 

supported by the day care centre or the day 

nursery. This requires a high degree of 

sensitivity for possible uncertainties on the 

part of the parents and for the needs of the 

children. It is the responsibility of child day 

care and child day care facilities to 

conceptually implement the process of transition 

from the family to the first non-family 

(institutional) care. 

The following questions focus on the 

perspective of children and parents and can 

serve as a guideline for the professionally 

sound design of transitions: 

• Which people are involved? 

• Which people manage the transition and 

which people accompany and model it? 

• Which developmental tasks are to be 

mastered by whom at which level? 

• When is the transition successfully 

completed? 

From day care 

into the day care centre 

The transition from day care to a day care 

centre again brings changes for the child. 

The child changes caregivers again and has 

to build up a new bond; it gets to know new 

children and a larger group of children, and 

has to get used to different rooms and 

routines. If these changes are too extensive 

and the child is confronted with them 

relatively unprepared, this can have 

negative effects on the child's development 

process. Therefore, this transition must also 

be organised sensitively and individually by 

all those involved (day carers, professionals, 

parents). It is important to have a mutual 

exchange, timely information about the 

planned change, clear and reliable 

agreements and to accompany the child. 

The child must be involved in the process 

and his or her concerns and fears should be 

carefully addressed (discussions about the 

change to the daycare centre, visit to the new 

facility with parents and/or daycare provider, 

farewell party). In this way, the child can 

experience this transition as an opportunity 

and face new challenges with confidence and 

openness. 

 
From the day care centre to 

primary school 

Every child has a right to school education 

when he or she reaches compulsory school 

age. All children of compulsory school age in 

North Rhine-Westphalia are admitted to 

primary schools. Deferrals from school 

attendance are only made in exceptional 

cases for significant health reasons. Individual 

impairments or disabilities are not a barrier to 

entry, as many schools in the primary sector 

have embarked on the path to an inclusive 

education system. The joint learning of 

children with and without disabilities in 

schools is becoming more and more 

widespread. 
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expanded. Therefore, the general school is 

the regular place of support. 

 
Parents of children with an identified need 

for special educational support can also 

choose a special school. However, an 

impairment or disability does not 

automatically mean that a need for special 

educational support has to be determined. 

Rather, teachers from the mainstream 

school and teachers for special needs 

education work together in joint 

responsibility - especially in the school entry 

phase - at primary schools for joint learning 

in order to support the learning processes - 

oriented towards the individual child with its 

individual learning and development 

possibilities. 

- and to successfully accompany and shape 
them. 

Within the framework of cooperation during 

the transition between day care centre and 

primary school, children with learning and 

developmental disorders and disabilities and 

their parents are also supported and advised 

in such a way that the children can learn and 

develop in the best possible conditions in 

primary school from day one. This includes an 

open exchange between parents, the "sending" 

and "receiving" institution - if necessary also 

with the involvement of extracurricular 

cooperation partners - with the aim of 

continuing the educational process of the 

child without interruptions in inclusive 

settings. 

 
Children who enter school are in the 

continuity of educational processes that have 

long since begun and which are to be 

continued. With this understanding of the 

transition from day care to school, starting 

points for joint action across institutional 

boundaries can be developed. Children 

generally look forward to school and are 

usually highly motivated. A transparent and 

coordinated transfer of information between 

the two institutions 

supports parents' confidence in their 

children's ability and can contribute to a 

positive attitude towards starting school. 

The better the exchange and cooperation 

between the actors involved in the transition 

function before and after the child starts 

school and the more contact the child has 

with its primary school before the first day 

of school, the easier the transition will be for 

the child. 

 
Here, specialists and teachers in elementary 

and primary education can plan and reflect 

together: 

• What joint projects (festivals, celebrations, 

open days) can be carried out? 

• When and how can the children from the 

day care centre participate in school 

activities (projects, school events, etc.)? 

• On what occasions can first graders visit 

their former day care centre and talk about 

their experiences there? 

• In which areas can cooperation be 

profitably intensified (e.g. joint concepts, 

mutual consultation)? 

• How can we inform each other about 

education and educational work and 

exchange information? 

• How can a joint cooperation calendar be 

designed and ritualised? 

• How can cooperation with parents be 

professionally organised and established 

across institutions? 

• How can joint parent information/parent 

evenings be organised? 
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Education is shaped in a team - actors, 

partnership and cooperation 

 

From primary school 

to secondary school 

The transition from primary school to 

secondary school is often associated with 

high expectations on the part of all those 

involved. The decision-making process 

about a child's further school career is 

influenced by a variety of factors, such as 

uncertainties about the child's expected 

further development, the parents' educational 

experiences and expectations, external 

conditions such as the length of the journey 

to school or the maintenance of existing social 

relationships. The primary school and the 

secondary school have the task of 

continuously advising the children and parents 

in order to make the decision about the 

further school path as amicably as possible 

for the benefit of the child, according to his 

or her talents and competences. With the half-year 

report of grade 4, the parents receive a 

reasoned recommendation for the further 

educational path of their child. This 

recommendation not only takes into account 

the child's performance in relation to the 

subject-specific competency expectations in 

the curricula, but also the child's learning 

development and the competencies required 

for success at school. 

important general interdisciplinary skills of the 

children are taken into account. The reasoned 

recommendation is the result of a 

continuous consultation process between 

the primary school and the parents and is 

intended to help the parents to choose the 

right type of school for their child and to 

find a suitable school. It is intended as an 

aid to the primary school, but is not binding. 

After receiving advice from the primary school, 

parents can register their child at a secondary 

school of their choice. There, a decision is 

made as to whether the child will be accepted 

within the framework of the admission 

capacity. 

It is also true for this transition that good and 

The cooperation and communication of all 

those involved has a decisive influence on the 

further educational biography of the child. 

This applies to the preparation as well as to 

the support during the transition and after 

the start in the secondary school. For 

example, in cooperation meetings between 

the primary school and the secondary 

school, pedagogical questions about the 

transition can be clarified in the sense of 

educational work that is compatible with the 

transition. 

Parents and families are experts and 

active partners (education and upbringing 

partnerships) 

Parents are of central importance for the 

successful educational biography of their 

child. Professionals and teachers 

complement them with their specific 

responsibilities and competences. 

Cooperation with parents starts with day 

care in family centres and day care centres, 

continues through primary school and on to 

secondary schools and, if necessary, 

vocational training, and builds up within the 

framework of a local educational landscape. 

 
A central instrument is the development of 

education and upbringing partnerships 

between the family, child day care, child day 

care facility and school. Educational 

partnerships pursue the goal of jointly and 

sustainably accompanying the individual 

educational biography of the child and 

opening up, securing and optimising follow-

up perspectives. Educational partnerships 

with parents must take into account the 

social and cultural characteristics of the 

respective groups of parents in day care 

centres, day care centres, schools and social 

areas. To this end, the family-related 

specialist institutions, as further educational 

partners, offer additional support to the 

parents (as a contact and support system) 

as well as to the specialists and teachers 

(as systemic cooperation partners). 

The most active possible participation and 

involvement of parents - including those 

who, for various reasons, have not yet 

participated in an education and upbringing 

partnership - should be sought. For this 

purpose, different possibilities are offered 

which serve the inclusion, are oriented 

towards an open and cooperative dialogue 

and include low-threshold offers, e.g. parent 

café, "door- and- angel-talks", observation. 

 
Upbringing, education and value orientation in 

the family form the basis for all processes 

that are accompanied and promoted in day 

care and public institutions. Parents must also 

be involved in the process at primary schools. 

The experiences a child has in the family have 

a significant influence on its development and 

thus also on its later educational success. 

Fundamental educational processes take 

place in the family, which have a decisive 

influence on the development and (further) 

development of a child's abilities and 

competences. In addition, parents make 

important decisions about their child's 

educational progress, for example in the 

choice of educational institutions or by 

actively participating or not participating in 

the educational work in the respective 

institutions. Parents are usually the first and 

most important attachment figures for their 

children and thus essential educational 

partners. Their knowledge and understanding 

of their child is an important contribution for 

professionals and teachers in order to enable 

the respective child to have relevant, lifelike 

experiences and educational processes in day 

care centres, day care and school. 

It does not 

work without 

parents 
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Even all-day care - in day care, day 

nurseries or open all-day schools - does not 

reduce the responsibility of parents, their 

parental influence and the family character. 

Parents are the "natural" educators. They 

are the child's first caregivers; their 

behaviour and attitudes are role models, have 

a decisive influence on the child's view of the 

world and thus carry great pedagogical 

weight. The child acquires competences and 

attitudes in its family that are important for its 

future life, such as traditions, values, norms 

and ideas, rules, motivation to learn, curiosity, 

interests, self-confidence, willingness to 

perform, language skills, social skills, etc. The 

child's behaviour and attitudes are the first 

point of reference for the child. 

 
Family life is characterised by a variety of 

challenges. There are no "the parents", but 

families in different life situations with 

different coping tasks (e.g. unemployment, 

change of job, divorce, serious illness). There 

are also great differences in parenting 

attitudes within the parenthood. With 

regard to the design of an educational 

partnership, these subjective views are of 

enormous importance in order to understand 

family learning cultures and approaches to 

education and to be able to enter into a 

dialogue. Parents want a dialogue based on 

partnership and close cooperation between 

all parties involved in the sense of a shared 

responsibility for the well-being of the child. 

 
Parents want the best for their child. They 

are very willing and motivated to offer their 

child the best possible educational and 

developmental opportunities. It is the task 

of the specialist and teaching staff to build on 

this and, if necessary, to provide the 

necessary knowledge. 

as well as to impart competences for the 

design of successful educational processes 

and to bring them into the process of joint 

educational promotion. 

 
Educational partnership also means that the 

child experiences the cooperation between 

his or her parents and the day care centre, 

the day care facility, the all-day programme 

or the school as positive and trusting. The 

child is the centre of attention and the 

starting point for the considerations and 

actions of all those involved. A positive 

attitude and openness of the actors as well as 

an understanding of basic educational 

attitudes are important in order to be able 

to act in a coordinated manner. 

 
In the interest of the child's development, it 

is essential that families and professionals 

and teachers regularly exchange information, 

jointly discuss the child's developmental 

status and, if necessary, determine different 

expectations and experiences of day care or 

the institution and the family, as well as 

jointly discuss the further developmental 

process. Support for the child outside of day 

care or the institution should also be a topic 

of discussion in order to be able to achieve 

the best possible individual support. 

 
The following guiding principles apply to 

education and training partnerships: 

 
• Parents are recognised and valued as 

experts on their child. The experiences 

from the family environment are 

recognised and used in the pedagogical 

work. 

• The pedagogical work is designed to be 

transparent. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
• Specialists and teachers hold regular 

development discussions with parents to 

give them a deeper insight into their 

child's education and upbringing process. 

• As far as possible, parents should help to 

shape the pedagogical work and be actively 

involved. Families' own ideas are given 

space and appreciation. 

• Cooperation with parents and the services 

offered by day care centres are geared as 

closely as possible to the needs and life 

situations of families. 

• The day care centre and the open all-day 

primary school are opened as places for 

families to meet. Contact between families 

and the institution is facilitated and 

promoted. 

• Agreements on common educational 

principles are made between day care, day 

care facilities, all-day facilities, schools and 

parents. 

• The cooperation with parents is organised 

in a low-threshold manner; outreach 

activities are possible for specific reasons 

or also on topics that initially have nothing 

to do with educational work (e.g. 

counselling in everyday matters). 

• Educational partnership is designed to 

last. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
• Cooperation with parents focuses 

particularly on the interfaces in the 

transition from child day care to the day 

care centre and to school. 

 
Education and child-raising partnerships offer 

a lot of room for manoeuvre. A prerequisite 

for good cooperation is regular dialogue 

between all those involved in the process. 

Furthermore, it is desirable to explore the 

parents' wishes and ideas - also by means 

of parent surveys - and to organise and 

design school or day-care centre festivities 

together with the parents. However, it should 

also be pointed out that parental 

participation is regulated by legal 

foundations and clear co-determination 

structures. Day care centres and schools 

support parents in taking on functions and 

offices and actively involve them in committee 

work. 

 
The best for our children - professional and 

committed specialists and teachers 

Accompanying and promoting children's 

educational processes places high professional 

demands on specialists and teachers. They 

have a responsible, active and exemplary role. 

Their influence on the outcome and quality of 

the educational process is far-reaching. 

"The parents" do not 
exist 
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Aspects of professionalism of 

specialist and teaching staff 

In addition to gender and intercultural 

competence, the following three aspects are 

of central importance for the professionalism 

of specialists and teachers, which intertwine 

and form a triad: Attitude, knowledge, action! 

 
Professional attitude towards the child 

means: 

 
• Showing interest in the child and its 

development process, 

• to recognise the child's subjective view of 

the world, 

• to accept the child's independence, 

• the individuality of the child and 

• to respect children's rights. 

 
Acceptance and a positive approach to the 

social, cultural and individual differences of 

children (age, gender, disabilities, 

impairments, abilities), openness to different 

characters, professional empathy and a high 

degree of reflexivity in one's own attitude 

towards children and parents are 

prerequisites for successfully dealing with the 

heterogeneity of children. 

 
Professional knowledge includes knowledge 

about: 

 
• Childhood, age- and gender-specific 

developmental and educational processes, 

• the importance of social contexts and 

theories of bin- dation, 

• the conditions for the development of 

resilience, and 

• didactic and methodological competences. 

Professional knowledge also includes the 

ability to reflect on specialist knowledge in 

relation to the target groups, social 

framework conditions and institutional goals 

and to apply and further develop it with 

regard to the design of educational 

processes. 

 
Professional action is characterised by joint 

and mutual interaction between the teachers and the child 

and the parents. Professionals and teachers 

are not only arrangers of the spatial 

environment and interested and reliable 

relationship and interaction partners of the 

child, but also observers who, through 

situational adaptability, can provide 

individual impulses for the support and 

promotion and development of the child's 

self-education potential. 

 
Professionals act professionally when they: 

 
• give the child security and emotional 

security, give confidence and encourage 

the child, 

• They offer orientation and support and 

provide a framework as well as rules and 

structures, 

• create a stimulating environment and a 

community with the other children, 

• Give the child space to discover new things, 

• recognise the child's own activity, 

• Pick up on the child's topics and develop 

them together with the child, 

• take children's questions and suggestions 

seriously and look for solutions together 

with the child, 

• provide further impulses in the different 

educational areas in order to support the 

child in the further development of his or 

her abilities and skills. 

Supporting children's educational processes 

means letting them take responsibility for 

themselves and others and giving them the 

freedom to shape their own lives. This has 

to be desired and encouraged by the 

teachers and specialists and thus presupposes 

a participatory attitude and a corresponding 

interaction with each other. 

 
This professional attitude includes: 

 
• to reflect on and further develop their own 

self-conception of education and action, 

• to know the limits of one's own profession, 

• to reflect on the extent to which offers and 

actions exclude certain target groups, 

• cooperate with other professional groups 

and counselling services without 

forgetting one's own competence or 

dominating that of others, 

• Develop networking skills, 

• recognise the requirements of 

collaborative teamwork, 

• critically engage with new methods and 

concepts, 

• to see themselves as experts and learners 

at the same time, 

• to represent the interests of their own 

profession, 

• to formulate their own points of view 

from the experiences of their professional 

work and to articulate them in discussions 

with parents, professionals, teachers and 

other cooperation partners, 

• be aware of their own role model function 

and 

• their own role function as a role model 
for 

The aim is to critically reflect on "feminine" 

or "masculine". 

Education and training Social conditions, 

scientific findings, pedagogical models and 

concepts are constantly developing and are 

subject to change, which has an influence on 

everyday pedagogical practice. It is necessary 

to become aware of these changes, to adapt to 

them, but also to be able to question the effect 

of new methods. This can only be achieved by 

studying current specialist literature and 

attending in-service and further training. 

Professional qualification as well as further 

education and training are to be understood as 

a lifelong process, which is a decisive 

prerequisite for the quality of pedagogical work. 

In order to ensure the continuity of educa 

In order to develop learning processes for 

children on the basis of a common 

understanding of education, cross-institutional 

and cross-provider training is required in 

which the commonalities between the 

elementary and primary sectors are clarified, 

elaborated and further developed. However, 

learning processes can only be initiated if 

both areas recognise the value of the 

commonalities and actually use them for 

themselves. In order to implement the 

educational areas mentioned above, the 

specialists and teachers need in-depth 

knowledge as well as methods and skills to 

offer children age-appropriate explanations 

and to arouse and maintain their interest. 

 
The planning, design and implementation of 

further education and training in the 

elementary sector is carried out by the 

providers on their own responsibility. They are required 

to continuously train the professionals with 

regard to the implementation of the 

educational, upbringing and care mandate. 

Day care centre and 

school as learning 

institutions 

Professionalism as a 

prerequisite for quality 
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The autonomous schools in North Rhine-

Westphalia define the goals, focal points and 

organisational forms of their work in a school 

programme. This also includes in-service 

training planning: Which competences can be 

supplemented in the teaching staff? Which 

qualifications can be gained for the school by 

filling vacant positions? Which competences 

can be imparted to parts of the staff so that 

all teachers can contribute to quality 

development and their professional 

satisfaction is increased? 

Systemic training is a common an- 

opportunity for the teaching staff. Of course, 

it will continue to serve personal 

development in the future, but first and 

foremost it is a motor for the development of 

the individual school. It is a compulsory task 

to draw up a binding in-service training plan 

for the whole school as part of the school's 

programme work. In addition to central 

events, for example on leadership qualifications, for which the 

district governments are responsible, in-

service training has been regionalised. To this 

end, local competence teams have been set 

up in all school districts. 

 
The competence teams help schools to 

develop their current in-service training plans 

and support them in the realisation of these 

plans. In the open all-day schools in the 

primary sector, the joint in-service and further 

training of teachers and specialists working in 

the all-day school is of particular importance. 

The organisation of the all-day school is a 

joint task of all those responsible. A common 

team culture is a prerequisite for this. To 

support the teachers in the development 

process towards an inclusive school, a special 

training programme was developed. The 

moderators trained for this purpose are 

available to the schools through the 

competence teams. 

In addition to the competence teams, the 

schools are supported by other partners who 

develop and provide needs-based further 

training: cooperation takes place with the 

churches on the basis of the valid agreements 

as well as with local authorities, foundations, 

associations, further training providers and 

business enterprises. 

 
Hand in hand - specialist and 

teaching staff work together 

All those involved in the educational process 

share the care and responsibility for ensuring 

that the child is provided with as continuous 

an educational process as possible. The 

transition from the elementary to the 

primary level and the cooperation between 

the two institutions involved are of great 

importance. Teachers and specialists play a 

special role in this cooperation. 

Cooperation gains in professionalism when it is set up 

for the long term, for example by planning 

joint projects for a year in advance. Mutual 

observation, presentation of the respective 

pedagogical concepts and an exchange of 

ideas on the 

"Eye level" makes it easier to enter into a 

discussion of the content. 

Joint reflection on educational activities and 

a common "philosophy of education" 

strengthen both areas in the interest of the 

child. It makes them more sensitive to the 

entire time of the child's growing up and does 

not focus solely on the time in which they 

accompany the process. This opens up the 

opportunity for continuity and connectivity. 

Elementary and primary education have their 

own particular strengths from which the other 

institution can benefit. Recognising and using 

commonalities in educational processes can 

help to develop a common understanding of 

education. Recognising differences in the 

pedagogical concept also means being able to 

sharpen one's own profile in dialogue. 

Cooperation goes far beyond the usual "trial 

days" of children in schools. It also includes, 

for example, joint projects and activities long 

before the transition to school or joint 

continuous cross-institutional working groups 

and networks. Projects in the areas of sport, 

games, theatre, music, joint excursions, but 

also individual learning projects and 

classroom projects can also be organised and 

carried out across year groups and 

institutions. 

In addition, for example, the joint information 

events of day care centres and primary 

schools two years before school enrolment 

can be used to advise parents about support 

opportunities in the elementary and primary 

sectors, especially about the importance of 

educational processes that build on each 

other. 

In order to secure cooperation in the long term 

once it has been initiated, it is necessary to 

set it up in reliable structures. This could be done, 

for example, in the form of an ongoing 

cooperation calendar or in the development of 

a cooperation book to record the measures 

of cooperation with their goals and 

procedures. Co-operation must not depend 

exclusively on the personal relationships of 

the people involved. The focus of the 

cooperation must be based on the regional 

conditions. The partners must agree on this 

locally. Joint workshops and further training 

as well as the support of external moderators 

can stimulate the discussion of new topics 

and promote professionalism. 

Develop concepts for 

training 

Creating reliable 

structures Cooperation 

in mutual esteem 
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Regional education networks 

Children grow up in local educational 

landscapes that encompass more than 

schools and day care facilities. Within these 

landscapes, the establishment of regional 

education networks is an important step 

towards binding cooperation between all 

those involved in the process of children 

growing up. This is not just about 

cooperation. Rather, it is about something 

that connects, about a coordination of the 

different educational and support services as 

well as about a connection of the educational 

locations. A holistic understanding of 

education and upbringing in the region must 

include all regional factors that have an 

impact on a person's educational biography. 

So far, 50 education networks have been 

established in North Rhine-Westphalia. The 

aim is to contractually agree on the state-

communal partnership of responsibility in all 

districts and independent cities and to 

establish binding cooperation structures. 

The concept of regional education networks 

refers to approaches to municipal education 

policy that address school and youth policy 

issues in equal measure and offer children 

and young people in the municipal area better 

conditions and a variety of opportunities for 

their education. Schools and youth services 

are the two central public systems for 

realising the idea and programme of regional 

education networks. A municipal educational 

landscape will only be properly perceived as 

such if as many institutions as possible, such 

as youth welfare facilities and services, 

cultural institutions, institutions in the field of health 

promotion, sport, training and employment 

promotion, are networked. Against this 

background, a joint design of educational 

spaces can succeed. In family centres and in 

open all-day schools, cooperation between 

different local actors is already being 

implemented. 

All education stakeholders agree on guiding 

goals and a quality framework. They promote 

learning site cooperation and initiate 

numerous measures with regard to 

educational policy, labour market policy and 

social policy issues and problems. They can play 

an important role in the implementation of 

the educational principles. 

 
The following fields of action are particularly 

important for the present conceptual basis:, 

• Support as a process for the development 

of autonomous schools, 

• common strategies to improve holistic 

individual support for all children, 

• Transition from primary school to 

secondary school, 

• Transition from day care to primary school, 

• Promotion of STEM subjects (mathematics, 

information technology, natural sciences 

and technology), 

• Family education, 

• Health education, 

• Promotion of children with special 

support needs, 

• Inclusive education, 

• Joint further training for educators and 

primary school teachers. 
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C. Designing 

education  

The child develops its abilities in dealing with 

itself, with others and with the world in various 

dimensions. These include possibilities for 

action, knowledge, attitudes, self-knowledge, 

personal development as well as social 

relationship and interaction skills. 

Based on the understanding of social 

participation as a guiding goal, central 

content-related areas and competence-related focal 

points can be named for the educational 

support of a child. It is about the 

development of individual abilities both in the 

sense of a free personality development 

and in the sense of the acquisition of 

specific abilities. However, this is 

inseparably linked to the social framework 

conditions in which educational processes 

take place. This means that the educational 

process does not lie solely with the child, 

but that all actors involved are responsible for 

providing a stimulating environment and acting in a 

planned manner to support the acquisition of 

skills as best as possible. 

 
Development of basic skills 

Children develop general competences in a 

dynamic, reciprocal relationship with their 

living environment, in dealing with their 

environment, in real situations, on real questions 

and on topics that are significant for the child. 

In the following, this is referred to as the 

development of self-, social and 

subject/methodological competence. 

 
Basic skills enable the child to cope with 

itself, with others and with the things and 

phenomena of the world, to be capable of 

acting in different situations and to develop 

confidence in its own abilities. With 

appropriate support, the child is able to 

acquire basic skills from the first day of its 

life. 

Self-competence 

Self-competence is understood as a positive 

self-concept, independence and self-initiative. It is the 

ability and willingness to act responsibly for 

oneself and to reflect on the actions of others. 

The promotion of self-competence contributes 

to the continuous development of one's own ability 

to act and enables the child to trust in his or 

her own abilities, even in difficult situations. 

 
Self-competence develops through the role 

of the picture, in practical application and 

conscious reflection. The child perceives its 

environment with all its senses and 

processes these impressions in many 

different ways, for example through 

movement, play or creative design. In doing 

so, it looks for ways to verbalise these 

experiences or to express them physically or 

in other ways. In this way, the child 

experiences concepts and builds up a 

relationship to its own body. The child 

develops confidence in its own physical and 

mental abilities and learns to assess them 

appropriately. This includes making their 

own decisions and experiencing successes 

as well as failures without losing their thirst 

for research and curiosity. The child learns to 

know its strengths and weaknesses and, 

based on this, to assess itself. 
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All three fields of competence are not to 

be seen individually, but must be related 

to the corresponding framework 

conditions for their acquisition and 

realisation. This means that the 

descriptions of competences are not 

intended as a dividing attribution of 

learning goals, but as a representation of 

possible educational dimensions that 

unfold in an interplay of independent 

acquisition, support and guidance and 

social learning. 

 
 
 
 
 
 
 
 
 

The ability to act can be strengthened by the 

child being able to take on tasks 

independently and being given responsibility 

for activities. In order to be able to cope with 

risky situations and stresses and to remain 

capable of acting in difficult situations, the 

child needs strong resilience, confidence in 

itself and the willingness to face new 

challenges. The child should experience 

support, accept challenges and be able to 

deal with possible frustration. Professionals 

and teachers offer children the opportunity to 

overcome obstacles on their own and do not 

rush to take over for the child. At the same 

time, children should also have space to settle 

disputes with each other. 

 
The following orientation goals concretise 

the guiding idea of self-competence: 

• develop a positive self-concept, 

• perceive themselves - also as a girl or boy, 

• experience themselves as capable of action 

and effective, 

• Develop protective factors and coping 

mechanisms, 

• Learning to deal with successes and failures, 

• Develop creativity and imagination, 

• assess their own abilities, 

• Develop judgement and decision-making 

skills, 

• Develop organisational skills. 

 
Social competence 

 
Social competence is understood as the ability 

to make judgements and act in social and 

societal spheres, i.e. to recognise the needs, 

wishes, interests and expectations of others 

and to take them into account appropriately 

in one's own behaviour. Children need 

opportunities to come into contact with other 

people and to develop social skills. 

to experience exchange. They relate to each 

other and experience reactions to their own 

behaviour. They learn to recognise other 

people's feelings, to react to them and thus to 

develop empathy. They experience that living 

together in a group is subject to adherence to 

rules and the assumption of responsibility and 

that processes can be shaped. They compare 

their own interests with the interests of other 

people and can find a solution to the resulting 

conflicts. The children have the opportunity to 

build relationships based on respectful 

interaction with each other and experience 

respectful interaction with each other. They 

enter into relationships with other children 

and adults and choose appropriate ways of 

communicating. Through this, they learn to 

express themselves, to listen to others, to put 

themselves in other people's shoes, to 

recognise and respect different attitudes and 

interests of other people. 

 
The following orientation goals concretise 

the guiding idea of social competence: 

• Perceive differences of opinion, 

• represent their own interests in social 

interaction, 

• feel a sense of belonging and self-efficacy 

through participation in social contexts, 

• Overcoming prejudices, 

• Develop forms of communal living, 

• Develop empathy, 

• Differentiate communication skills, 

• build intercultural competence and role 

com- petence, 

• Taking responsibility, 

• Developing the ability to deal with conflict, 

• Build cooperation skills, 

• Reflect on the interaction between the 

sexes. 

Subject and methodological competence 

Factual competence is understood as the 

ability to make factual judgements, to act 

accordingly and to transfer knowledge to 

different situations. 

Methodological competence means the ability 

to apply certain subject-related learning and 

working methods, especially for the 

independent development of different areas 

of learning and knowledge, and to enable the 

learner to deal with subject-related 

knowledge. 

The child deals with different materials, tools 

and processes in a curious and experimental 

way. They learn to apply and implement the 

knowledge they have gained. The child 

expands its knowledge, for example about 

natural processes, language, technology, 

music, art. The learning content is linked to 

the child's reality. If the child's curious, 

questioning and inquisitive attitude is supported, it 

can (with help) pursue its own and other 

people's questions and find answers and 

solutions. They try out different ways of 

learning and reflect on them. The child finds 

opportunities to deepen and develop what it 

has learned and to recognise related 

problems and connections. 

Through factual competence, children 
become involved in the 

The children are enabled to behave 

appropriately in their living environment. 

However, factual competence also means the 

ability to communicate and understand in 

language. Children learn to communicate their 

experiences, results and experiences to 

others. 

 
The following orientation goals concretise 

the guiding idea of subject and 

methodological competence: 

• Learn skills in handling materials, 

techniques, objects, tools, 

• Grasping complexity, dealing with 

complexity, 

• perceive with all senses, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• try out and develop different possibilities of 

action, 

• Reflect and regulate (learning) behaviour, 

• Developing curiosity, 

• Acquire, apply and transfer knowledge, 

• Develop communication skills, especially 

through language, 

• Establish meaningful contexts and acquire 

and develop knowledge in these contexts. 

 

Taking responsibility 

for oneself 

Living and acting in 

community 

Be able to make 

factual judgements 
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1. Movement 

2. Body, health and nutrition 

3. Language and communication 

4. Social and (inter-)cultural education 

5. Musical-aesthetic education 

6. Religion and ethics 

7. Mathematical education 

8. Scientific and technical education 

9. Ecological education 

10. Media 

 
For example, children love to repeat poems and little rhymes, to find 

rhyming words themselves or to add rhymes. Here, the differentiation of 

sounds can already be supported in day care and day care facilities. At 

school, phonological awareness is developed further and is an important 

precursor to learning to read and write. The day care centre and the 

primary school thus take up educational processes with their possibilities 

and continue them according to age and development. In this sense, 

educational processes build on each other and are continuously shaped 

for and with the children. This can also be the topic of the joint 

information event for parents of day care centres and primary schools to 

show how educational processes are continuously continued. 

 
 
 

 

 Viewingeducational processes  holisticallyNoteson the 10 educational areas 
 
 
 

In order to present the educational processes 

in terms of their thematic, content-related 

focal points and characteristics, they were 

divided into ten educational areas. It must be 

taken into account that these can only be 

mentally separated from each other, but in 

practice they often overlap: Children do not 

choose educational subjects according to a 

system of categories, but rather on an 

interest-driven and individual basis 

according to the opportunities for experience 

that are offered to them in their everyday life 

and world of experience. In this respect, the 

content-related delimitation of educational 

areas follows the mental logic of adults rather 

than the way in which a child actually learns. 

This presentation serves to mentally structure 

the variety of possibilities of experience. 

The educational areas listed collect 

do not claim to be complete or generally 

applicable. They are intended to help 

professionals and teachers to check their own 

practice to see whether the child is actually 

given sufficient opportunity to experience 

comprehensive and fundamental educational and 

experiential processes. In this way, the 

educational areas are open for further 

development processes and individual 

adaptation in the respective educational 

institution. 

 
Children develop differently in the individual 

areas of education. For example, there are 

children who can already read or write 

something down in the day care centre, who 

are oriented in a large number range and 

have understood the principles of some arithmetic 

operations. Still other children are very 

talented in sports, for example, while others 

have well-developed conflict resolution 

strategies. Children have different physical, 

cognitive and social-emotional prerequisites. 

Thus, impairments or disabilities of children require 

the integration of individual educational 

areas in inclusive settings, i.e. the linking of 

different educational areas. 

dation of the selected educational 
opportunities, 

-The teacher is responsible for the 

development of the materials and settings 

with individual support and support planning. 

In day care centres and schools, these 

different prerequisites should be taken into 

account from the very beginning in order to 

provide educational offers that support the 

children as optimally as possible. 

 
Self-, social, subject and methodological 

competences are not regarded as 

developmental areas that can be 

understood independently of each other. 

Often, different educational areas and 

competences can be promoted with one and 

the same activity. For example, scientific or 

technical questions usually also include 

ecological aspects. Such cross-connections are pointed 

out in the presentation of the educational 

areas as examples. Linguistic education 

processes are of particular importance in all 

educational areas. 

The following ten educational areas can be 

named: 
 

These ten educational areas are explained in 

more detail below. The focal points of an 

educational area are described by the central 

idea. By formulating educational opportunities, 

guiding questions for supporting and 

shaping educational opportunities as well as 

listing possible materials and settings, they 

are concretised and points of reference for 

practical work are given. The suggestions are 

to be understood as impulses to reflect on 

one's own work, to check one's own 

repertoire and, if necessary, to expand or 

modify it. The presentation of the educational 

areas is structured according to the following 

principle: 

a) Basic presentation of the essential 

aspects of the education sector 

b) Guiding idea 

c) Educational opportunities 

d) Guiding questions to support and shape 

educational opportunities 

e) Materials / settings as food for thought 

 

 
Guiding idea 

 
The central idea describes central aspects of 

an educational field in general terms. At a 

high level of abstraction, it unifies the 

educational work of day care and childcare. 

day care facilities with those of schools in the 

primary sector. The guiding principle offers 

the possibility to derive central educational goals, but 

above all essential principles for shaping 

educational processes and attitudes. It is the 

task of specialists and teachers to select and 

design educational goals and programmes 

from the guiding principle in such a way that 

they take into account the specific stage of 

development of an age group on the one 

hand and the individual prerequisites of the 

individual child on the other. The guiding 

principle thus outlines an area of education 

that can be made increasingly complex and 

differentiated in its practical design at the 

local level, thus taking into account the 

learning and developing child and at the same 

time the specific educational mission of the 

respective institution. The implementation of 

the guiding idea thus offers the opportunity to 

continue the child's educational processes and 

then to initiate new ones, thus achieving 

continuity in the educational biography. 

Individual educational opportunities for the 

child can be created from the guiding idea 

both in the elementary sector (including day 

care) and in the primary sector. 

 

Children develop 

differently 

With the implementation of projects, but 

also by constantly taking up everyday 

situations, educational processes can be 

realised holistically and comprehensively, 

so that different goals with different 

accentuations are possible. 

In this respect, the presentation of the 

educational areas is also similar to the 

division of school learning processes 

into subjects. In mathematics, for 

example, linguistic competences or - 

depending on the design - artistic 

aspects can of course be taken into 

account. For all areas of education, the 

understanding of education presupposes 

gender-conscious and age- and 

development-appropriate pedagogical 

work. This is illustrated in the following 

by the illustration of the guiding idea 

and its concretisation. 
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Educational opportunities 

Specific educational opportunities for each 

area result from the professional 

examination of the educational areas. Thus, 

age and developmental appropriateness of 

the educational stimuli are prerequisites for 

the success of an educational process. For 

professionals and teachers, this means 

creating differentiated educational 

opportunities for the children - depending on 

their individual strengths. 

In order to achieve a binding nature for the 

educational mandate in the elementary sector, 

the aim of day care centres and child care is 

to offer children certain educational 

opportunities. Each child should be given the 

opportunity for diverse educational processes 

within the framework of his or her individual 

prerequisites. Equal opportunities for children 

are ensured by looking at them individually 

and not defining performance targets that all 

children must achieve equally. 

In the school sector, educational processes are 

designed on the basis of the guidelines and 

curricula. These formulate competence 

expectations in the sense of sustainable 

foundations for successful (further) learning 

for the end of the school entry phase and the 

end of grade 4. It is the task of the teachers 

to organise learning in the primary school 

together with the children in such a way that 

the basic competences are achieved as far as 

possible, taking into account the individual 

learning situations and the interests of the 

pupils. 

All in all, educational processes are 

particularly successful when the chosen topics 

and contents arouse the child's interest, the 

offered forms of play, learning and social 

activities are appropriate to the (learning) 

prerequisites and the stage of development, 

different approaches are made possible and 

the offers neither over- nor under-challenge 

the child. 

Guiding questions to support and 

shape educational opportunities 

The guiding questions on the design and 

support of educational processes serve as 

reflective questions to evaluate past work 

and to plan further work. These questions are 

intended to support professionals and 

teachers in the design of educational work. 

Since it is an educational process, these 

reflection questions are a continuous part of the 

work. 

 
In relation to the respective educational 

areas, the guiding questions may concern, 

for example, the following areas: 

• Which topics/contents are particularly well 

suited to stimulate certain educational 

processes? 

• What previous experiences and interests of 

the child can be linked to? 

• How can spaces be optimally used to 

create stimulating play and learning 

environments? 

• Which everyday materials can be used 

well for educational activities? 

• Which social forms are particularly 

suitable in the (learning) group? 

• What information about the child's 

developmental status do I need for 

planning? 

• Which educational goals have already 

been strived for and which can be 

meaningfully built upon? 

• What special offers do children need to 

support them in their individual educational 

process? 

• How can parents be involved and what 

suggestions and advice can parents give? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Settings and materials 

The suggestions in the form of settings and 

materials round off the concretisations in the 

form of a pool of ideas for the design of play 

and learning phases, for room design and for 

visiting non-institutional educational spaces. 

These are always to be placed in relation to 

the existing materials and can be adapted, 

changed or supplemented according to the 

situation. 

Social participation is the guiding goal of 

education from the very beginning. It aims to 

create unhindered access to social resources 

and to open up and develop equal 

opportunities for all. 

The figure illustrates that the child with his 

or her strengths and basic compe- 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The focus is always on the child's individual 

learning and development needs as the starting point for 

pedagogical action. The individual learning 

and development needs of the child are the 

starting point for pedagogical action. Based 

on this understanding of education, the 

child should be challenged and supported in 

an individual, holistic and resource-oriented 

way. The educational areas described here 

provide stimuli and impulses to enable 

children to develop basic educational and 

experiential processes in an interest-led and 

individual manner. Of course, it must be taken 

into account that, as shown in the diagram, 

there are often overlaps between the 

individual educational areas. 

Active children - 10 educational 
areas 
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"Movement is an elementary form of 

thinking" (Jean Piaget). 

 
 
 
 
 
 
 
 
 

 

One of the child's basic needs is to be able to 

get to know and understand the spatial and 

material world with all their senses. 
 

 
Children bring with them a natural joy and 

ability to move. They kick, crawl, crawl, run, 

jump, climb, romp with others, jump, grab, 

lift, push and in many other ways conquer 

themselves and their world. They discover 

their body and its abilities, develop their gross 

and fine motor skills, explore their 

environment, get in contact with others, 

experience success and failure, learn to know 

and increase their performance limits. 

 
Movement promotes physical development, 

but also cognitive development. For example, 

language development and basic 

mathematical understanding are positively supported 

by enabling a variety of movement 

experiences. The connection between motor 

skills and language lies, on the one hand, in 

the fact that the corresponding areas of the 

brain interact closely, and on the other hand, 

opportunities for movement are usually also 

language opportunities, so that language 

acquisition can be stimulated through and 

with movement and rhythm. Perception and 

orientation in space and time are closely 

related to the foundations for a mathematical 

understanding. By experiencing space in all 

its perspectives, for example by crawling and 

climbing on different levels, children 

experience a spatial orientation that is 

necessary for carrying out arithmetic 

operations. 

By taking children's need for movement sufficiently 

into account and giving them enough space, 

children's developmental and educational 

processes are promoted. Movement 

permeates all areas of life; thus it is also clear 

that the educational area of movement runs 

through the entire everyday life and is 

connected with all educational areas. 

 
In order to open up space for children to 

move, to maintain and challenge their natural 

joy of movement and to support their motor 

skills, childcare facilities, daycare centres and 

schools as well as their entire environment 

should be designed to be movement-friendly 

so that all children can pursue their joy of 

movement according to their individual 

abilities. Particular attention should be paid to 

where children's opportunities for 

movement are restricted in everyday life, 

for example by unnecessary rules, over-

cautious reactions and actions by 

professionals and teachers, too much 

furniture, limited movement times, lack of 

opportunities for outdoor experiences. It is 

important to offer the children varied and 

stimulating play and movement spaces in 

which they can express themselves in their 

own time and at their own pace. Different 

materials from everyday life (blankets, cloths, 

cushions, pieces of furniture, cardboard 

boxes, boards, etc.) encourage creative 

design and are used imaginatively by the 

children. In this way, they constantly create 

their own movement challenges, which they can use 

to develop their perception, creativity, 

dexterity and self-efficacy. The classic sports 

equipment such as climbing walls and ropes, 

gymnastic benches, therapeutic swings, balls, 

etc. can also be used for specific activities or 

integrated into the children's play. 

1. movement 
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For younger children, movement is primarily 

integrated into play and thus into everyday 

life. Role-playing, building and playing on the 

construction carpet, etc. are largely 

determined by movement. For school 

children, movement takes on the character of 

sporting activity with increasing age. 

Nevertheless, for the sake of sustainable 

learning success and a healthy school climate, 

various opportunities for movement should 

also be created in everyday school life, for 

example physical activities during lessons, 

playful movement activities during break 

times and in school life in general. Additional 

opportunities for physical activity, which 

correspond to the individual interests and abilities of 

the children, are offered during leisure time. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

clubs. In everyday school life, all-day 

schooling in particular opens up 

opportunities to give movement an 

appropriate place in education. 

 
Although we live in a world that increasingly 

demands more mobility, there is a growing 

lack of physical activity in our society, 

especially among children. This lack of 

movement and opportunities for movement 

has serious consequences for the physical 

and psychological development of children. 

Child day care, child day care facilities and 

schools should be aware of this problem and 

take preventive measures, especially in close 

cooperation with parents. 

Educational opportunities 

Children are given the opportunity, 

• to have a sense of achievement, regardless 

of their motor skills, 

• The children should not only be able to 

exercise and test their bodies during the 

weekly exercise programme or in the 

gymnastics lesson/sports class, but should 

also be able to experience a variety of 

movement experiences every day 

according to their age and development, 

• to experience a balanced relationship of 

tension and relaxation, 

• to reach their own physical limits, 

• to recognise and accept the physical limits 

of others, 

• They can try things out for themselves and 

are not deterred from their own movement 

experiences by the over-anxiousness of adults, 

• develop their fine motor skills in everyday 

situations at their own pace (dressing and 

undressing, eating independently with 

knife and fork, cutting with scissors, etc.), 

• to use their environment for movement, 

• to creatively create opportunities for 

movement in the environment, 

• to learn how to use means of transport 

and how to behave in road traffic, 

• to try out different means of transport 

(slide cars, running bikes, tricycles, 

scooters, bicycles, inline skates, 

skateboards, etc.) and to learn how to use 

them, 

• get used to the element of water and 

learn to move in it 

• ... 

Guiding idea 

Children independently search for 

opportunities to move and for fine- and 

gross-motor challenges.  For them, 

movement is exploration and 

understanding of the world, sensory 

experience, expression of feelings, 

communication, mobility, self-affirmation, 

challenge and joy of life. Children must be 

offered an environment that takes into 

account their need for movement and 

enables them to have a variety of 

developmentally and age-appropriate 

experiences in order to develop their 

motor skills and abilities. They need people 

who take up their individual movement 

interests and abilities and link them to 

further challenges. In this way, children 

can further develop their body awareness 

and learn to realistically assess their 

abilities. Different play equipment and 

materials, means of locomotion and terrain 

experiences challenge ever more complex 

movements in which children can develop 

their strength, endurance, agility, realistic self-

assessment and coordination. 

In the joint (sporting) game, the 

they develop team spirit and fairness and 

learn to deal with rules. Furthermore, 

positive movement experiences in 

childhood develop a lifelong motivation for 

sporting activity, which is beneficial to 

general well-being and health. 
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Guiding questions to support and 

shape educational opportunities 

• How can every child have a sense of 

achievement, regardless of their physical 

and motor skills? 

• Are the children regularly offered 

stimulating play and movement spaces in 

everyday life where they can spontaneously 

and safely act out their need for 

movement? 

• Are the opportunities to experience body 

and movement only limited to certain times 

(e.g. gym class, sports lessons) or are they 

an integral part of everyday life? 

• Are opportunities created for versatile 

movement experiences, for example for 

running, racing, jumping, throwing, 

catching, crawling, rolling, climbing, 

seesawing, swinging, swimming? 

• Are the available materials for psy- 

chomotoric movement stimuli diverse and 

varied and can the children also "misuse" 

materials, for example cushions and mats 

for jumping, chairs and tables for building 

...? 

• To what extent am I myself a role model 

for the joy of movement? 

• Do I pick up on children's movement 

interests and challenge them further? 

• Am I perhaps interrupting the joy of 

physical experimentation at an early stage 

because I have fears and concerns? 

• ... 

 
Materials/settings as food for thought 

• Create a movement-friendly and 

stimulating environment, indoors and 

outdoors (the whole home, day care centre 

is a "movement space"), create "movement 

spaces" also at school, 

• Equip rooms differently to meet the needs 

for play, movement and retreat (e.g. set up 

a ball bath and Snoezelen room), 

• Provide a variety of materials, for example 

boards, logs, boxes, cartons, blankets, 

tables, chairs, mattresses, cushions for 

indoor and outdoor use, 

• Develop movement sites together with the 

children or give suggestions, 

• Design relaxation phases: Dreaming 

sessions, massages, autogenic training, 

reading aloud in small groups, cuddle 

corners, 

• Use musical instruments and music for 

rhythmic movement and dance, 

• Plan excursions to the forest or park and 

the surrounding area to get other 

incentives for movement, but also to 

practise using means of transport (bus, 

underground) and behaviour in traffic 

(pedestrian routes, crossing roads, traffic 

lights), 

• Create a vehicle course for a slide car, 

running bike, tricycle, scooter, wheelchair, 

bicycle, inline skates, skateboard, etc, 

• Issue a "driving licence" for the above-

mentioned vehicles if they are controlled 

and rules for their use and "traffic 

behaviour" are known, 

• Offer movement games, 

• Playing football, basketball, possibly on the 

sports field nearby (possibly in cooperation 

with sports clubs), 

• Familiarisation with water, swimming (if 

necessary in cooperation with swimming 

clubs), 

• Use of the outdoor area with 

topographically different ground 

modulations: Bushes for hiding, trees for 

climbing, willow crawl tunnels, hills and 

meadows, tree trunks for balancing, 

building caves or tree houses, etc. 

• ... 



84 C. Shaping education Body, Health and Nutrition 85 
 

 
 
 
 
 
 
 
 

 

 

Physical and mental well-being is a 

fundamental prerequisite for development 

and education and a basic right of children. 

The perception of one's own body and the 

experience of its effectiveness are 

fundamental experiences for every child. The 

child's first point of reference is its body with 

its movements, actions and feelings. Children 

first feel physically, they explore themselves 

with all their senses through their body. 

Toddlers understand the world through 

touching, feeling and sucking. They develop 

their self-concept and their identity and 

thereby gain confidence in their own abilities. 

Through physical contact, children enter 

into a relationship with other people; the 

need for closeness varies from child to 

child, and it is important to recognise and 

respect this sensitively. Especially with very 

young children, the relationship with adults 

is characterised to a large extent by physical 

contact. Diapering and feeding are situations 

of attention, stimulation of the child's senses 

and satisfaction of the child's needs; they 

represent educational situations integrated 

into everyday life. The recognition of the 

needs of the youngest children and the 

spontaneous and appropriate reaction of the 

professionals are decisive for the ability to 

relate and bond as a basis for successful 

educational processes. 

Children use their body senses when playing. 

The children are very sensitive and seek 

differentiated experiences through the 

different senses (e.g. touch, sight, hearing, 

balance, taste and smell). These are basic 

prerequisites for self-directed educational 

processes. Children therefore need a 

stimulating environment and materials that give 

them the opportunity to use and develop their 

senses. This should be particularly taken into 

account for the youngest children in the 

design of the room and in the selection of 

materials. 

Children are interested in their own bodies 

and those of other children from an early 

age. The exchange of affection, the 

touching, the unconstrained and curious 

exploration of the body is necessary to build 

up ego-identity and to become aware of one's 

gender. This usually happens in a playful, 

intuitive and unbiased way. As the way of 

dealing with body contact (touching, 

caressing) and the expression of physicality 

are strongly dependent on cultural, religious 

and family ideas and habits, the topic of 

body and sexuality must be dealt with and 

reflected upon in the team and with the 

involvement of the parents. 

With increasing age, knowledge also becomes 

The children are interested in the structure of 

the body and its functions. They want to 

know where the food in their body goes, they 

want to know why muscles become hard, why 

children grow and adults don't, and they 

demand explanations. In activities and 

projects on the subject of the body, the 

children can gather experiences and get 

answers to their questions. This gives them 

an increasingly differentiated understanding 

of their body, its functions and abilities, as 

well as the prerequisites that enable healthy physical 

development. 

The topic of health goes far beyond all- 

It goes beyond daily activities such as 

brushing one's teeth and washing one's 

hands. Rather, it encompasses holistic and 

preventive health education, which includes 

strengthening self-confidence, 

empowerment for life skills and taking 

responsibility for oneself and one's body. For 

children, body care does not primarily mean 

hygiene or cleaning, but offers them a variety 

of opportunities to engage with their bodies 

and develop a positive body image, for 

example, when soaping their bodies or 

splashing in water. Appropriately equipped 

and 

2. body, health and nutrition 
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Usable washrooms offer children a play area 

where they can live out their needs and have 

holistic body experiences. 

 
Health and illness are part of every life, and 

children experience both in their families, with 

friends, at daycare or school, and with 

themselves. They experience physical and 

emotional vulnerability when they are sick, 

hurt or sad. By perceiving these different 

sensitivities and learning to express them 

through care, affection, comfort and 

recovery, children can address the issue of 

health. The pedagogical task is to support 

the children in dealing with their experiences 

and to help them develop their own concept 

of health. This also includes preventive 

measures, for example, how to prevent 

accidents, how to give "first aid" and how to 

keep their bodies healthy. 

 
Nutrition has a decisive influence on physical 

and mental development. Especially the first 

years of life are formative for nutritional 

behaviour. Therefore, children must be 

introduced to healthy drinking and eating 

habits at an early age. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

lead. It has been proven that children 

basically have a positive attitude towards 

food. They are open-minded about food, like 

to try things and have a natural feeling of 

fullness. Especially young children know when 

they are full or hungry; it is important for 

adults to trust in the children's individual 

feeling of fullness and self-regulation. In view 

of the increasing numbers of overweight or 

obese children, even at a very young age, it is 

becoming more and more necessary to teach 

children the basics of a healthy and healthy 

diet at an early age. Balanced and wholesome 

meals are just as much a part of this as 

handling and experience with food, basic 

knowledge of its significance and effect on 

the body, and a critical approach to 

"children's food" and its effects. 

"Fast Food. 

Eating habits are strongly influenced by family 

and culture and also depend on socio-

ecological factors. In this respect, it is of 

great importance to involve the families in 

this area through a variety of possibilities - 

taking socio-cultural differences into account. 

Individual support and counselling, 

information events, cooking together, etc. are 

just some of the ways in which parents can 

be made aware of this issue. 

to raise awareness and, if possible, to communicate 

that healthy eating, including preparation 

(together with the children), is fun. 

 
The primary goal in day care, day nurseries 

and schools should be that children 

experience pleasure and enjoyment in 

(healthy) eating and drinking and receive 

positive role models. In this way, they can 

develop healthy eating habits in the long 

term. The everyday handling of food and the 

preparation of meals enable a variety of 

sensory experiences and the acquisition of 

skills: Smelling, tasting and feeling food 

during preparation, for example, promotes 

the perception and development of the 

senses; fine and gross motor skills are 

developed during chopping, cutting or making 

sandwiches. Ge- 

Meals together are an important part of social 

life. Unfortunately, children today experience 

less and less of this sense of community in 

their families, for example due to different 

rhythms of life and work. Day care, day nurseries 

and schools have the opportunity to let 

children experience these social and cultural 

aspects. A tasty, healthy meal, a nicely set 

table and shared conversations make meals 

together a special event. Table manners, the 

correct use of cutlery and good social 

behaviour (passing bowls to others, making 

sure that everyone gets something, helping 

others to fill up) are further aspects that are 

part of a good atmosphere of shared meals. 
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The educational area of body, health and 

nutrition, in combination with the educational 

area of physical activity, offers great 

opportunities to introduce children to a 

health-conscious behaviour in the sense of 

sustainable education and thus also to 

prevent health risks such as obesity, 

cardiovascular diseases, diabetes and 

disorders of the musculoskeletal system. 

Cooperation with parents, especially in this 

area of education, is of particular 

importance. 

Importance. Among other things, families 

should be informed and educated in order to 

raise awareness of the importance of 

screening. Screenings can detect 

developmental delays, impairments and 

illnesses, as well as cases of neglect, child 

abuse or sexual abuse. 

 

 

 

 
Guiding idea 

Based on their own bodies and their interest. Children basically have a good sense and a 

good self-image of themselves. The more differentiated their sensory experiences (hearing, 

seeing, touching, feeling, tasting, smelling) are, the more they need to know what and how 

much food they eat. Eating and drinking is pleasurable for them and the more space they are 

given to try out the necessary nutrients. The more space the child is given to try out and 

create, the more it should be able to experience this intrinsic, positive self-efficacy and 

develop its identity and self-confidence. At the same time, it is important to counteract the 

increasingly unhealthy eating behaviour at an early age; they have a natural interest in 

exploring their bodies. In this playful way, they develop a gender consciousness. Each are 

enabled. 

The older a child gets, the more curious and know- Many children love to be involved in cooking, 
setting the table. 

The child's thirst for help in relation to his or her body, washing up and other 

housekeeping functions, his or her ability to help. By being able to perform tasks and his 

or her sensitivities. By being able to carry out their own research in these areas and by 

asking specific questions, children experience themselves as capable of acting, taking 

advantage of all the opportunities to get answers to their questions and as part of a 

community. This strengthens their self-confidence, their ability to act, and also their mental well-

being. They also learn about health and nutrition, which in turn has a positive effect on 

their health. 

for children in this context are increasingly 
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Educational opportunities 

Children are given the opportunity, 

• to maintain or develop an unbiased 

relationship to their body and its 

expressions, 

• to make diverse and differentiated sensory 

experiences, 

• to withdraw and be unobserved, 

• to decide about closeness and distance, 

• Helping to shape meals, both in the 

selection and in their preparation, 

• decide for themselves what and how much 

or little they eat, 

• The children are allowed to fill up their own 

food and eat independently, 

• Taking time for meals together 

• ... 

 
Guiding questions to support and 

shape educational opportunities 

• Are the children involved in the selection 

and preparation of meals on a daily basis 

and do they have the opportunity to 

choose between different healthy 

foods/meals? 

• Are foods and dishes from different 

countries and cultures offered? 

• Do the children have the opportunity to 

learn about the origin of food, its variety 

and taste? 

• Can the children sufficiently test their 

sensory perception? 

• To what extent am I myself a role model 

with regard to health-related issues 

(nutrition, exercise, dealing with stress, 

etc.)? 

• Do the children get the opportunity to deal 

with their physicality? 

• Do I myself have a positive attitude 

towards my body? 

• Do I take into account the needs of 

children for closeness (comforting, reading 

to them, etc.) but also for distance (not 

wanting to be held, wanting to withdraw)? 

• Can children treat their own bodies and 

those of other children with care and 

love? 

• What are the cultural differences on the 

topic of the body and sexuality and how are 

parents' ideas dealt with? 

• Is there an active exchange with parents 

on health care issues (information events, 

distribution of information material, advice 

on individual counselling options)? 

• ... 

 
Materials/settings as food for thought 

• provide many mirrors, hairdressing utensils, 

creams, make-up, 

• Mudding, kneading with different 

materials, for example sand, earth, clay, 

plasticine, paste, painting with finger 

paints, 

• Stroking massage with different objects, 

e.g. hedgehog balls, tennis balls, brushes, 

dough rolls; placing of various heavy bags 

filled with pulses, cotton wool, chestnuts, 

• Encounter objects and items of clothing 

from different professional worlds and 

cultures, 

• Make tasting, touching and smelling 

games, tactile me- mories or feeling books, 

• Sufficient age-appropriate picture and non-

fiction books on the subject of the body, 

health, education, 

• Visit to doctor, dentist, hospital, first aid 

courses for children, 

• Cosy corners and retreats, cushions, 

scarves, 

• Visit to market, bakery, farm, dairy, 

waterworks, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Grow, harvest and use vegetables, herbs 

and fruit yourself, 

• diverse cooking courses with children and 

parents on the topic of "healthy nutrition", 

• create your own food memories, 

• "Journey to distant lands": international 

food and drink with different customs, for 

example eating with fingers, with 

chopsticks, 

• Create a food pyramid with children as a 

collage and focus on individual areas, for 

example drinks: Have children test different 

drinks (water, apple spritzer, apple juice, 

lemonade, iced tea ...); 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What tastes better? What is healthy? Make 

the sugar content of drinks clear using 

sugar cubes; colour drinks, for example 

apple juice, and have them say which 

tastes better (visual influence), 

• Nutrition guide (programme for schools 

of the "aid infodienst Verbraucher- 

schutz, Ernährung, Landwirtschaft e.V.") 

• ... 
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The acquisition of language in children is a 

complex process that constitutes an 

essential part of the developmental and 

educational process. The importance of 

language as the most important medium of 

communication between people is 

undisputed. It is the central means for 

people to establish relationships with their 

environment and to make themselves 

understood in it. Language development 

begins at birth, takes place continuously in 

the social environment and is never complete. 

The development of language is very closely 

linked to the development of a person's 

identity and personality. Language and the 

ability to communicate are fundamental 

prerequisites for the emotional and cognitive 

development of children; in conjunction 

with the acquisition of written language, 

they represent the key qualifications for 

educational success. 

 
Supporting the child's language development 

is a central educational task in everyday 

pedagogical life. The caregivers play an 

important role in the child's language 

development as language models and role 

models. The caregivers should always be 

aware of this role model function and 

critically review their own language use. 

Children develop joy in language and 

speech when their linguistic actions are 

placed in meaningful contexts and the topics 

touch on their own interests. Picking up on 

everyday experiences made by the child itself 

offers a variety of language opportunities. 

The more significant the (language) actions 

are for the child, the stronger is the impulse 

to communicate with others, to reproduce 

impressions and to experience confirmation 

through the acceptance of the description 

by the communication partners. The 

prerequisite is that the child feels accepted 

and welcomed as a person. 

In particular, the family as a place of 

education, but also educational institutions 

such as day care centres and schools, as well 

as day care for children, have a great 

influence on the development of children's 

language competence. 

 
The appreciation of natural multilingualism - 

especially in cooperation with parents - is an 

important part of language development. In 

addition to language competence in 

German, multilingualism is an essential 

competence that is valued and understood 

as an achievement and opportunity. Children 

with a different language of origin are given 

the opportunity to learn German in order to 

be able to participate successfully in 

educational processes in the elementary 

sector and at school. Especially children 

who initially have difficulties with verbal 

communication can benefit from situations in 

which non-verbal skills provide access and 

opportunities for expression. These children 

can build on their existing non-verbal 

competences and thus gain easier access to 

language. If other first languages are valued 

in the institution, this is impressive and 

stimulating for all children. Especially the 

children growing up multilingual experience 

themselves as competent and self-acting. 

For all children, this appreciation also means getting 

to know other languages and experiencing 

diversity. 

 
The basis of all language education is early 

observation and education of language 

development. 

The basics of everyday integrated language 

education as well as procedures and quality 

criteria for development and process 

monitoring and documentation are laid 

down for the elementary sector in the 

brochure "Everyday integrated language 

education and observation in the elementary 

sector - basics for North Rhine-Westphalia". 

3. language and communication 
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Guiding idea 

Language has the important function of 

communication and understanding as well as the 

expression and expression of needs. Awareness of 

one's own identity is developed, among other things, 

in the course of language development. Other 

functions of language can be seen in communication 

and interaction, in the exchange of experiences and in 

the shaping of relationships. In this context, the 

interlocutors are of essential importance. The child is 

dependent on interaction with its caregivers. 

Appreciation of the child and its expressions, support 

of interest and motivation to communicate and to be 

understood promote the process of its increasing 

language competence. In contexts that are 

meaningful and meaningful for the child, it develops 

its ability to engage in dialogue by listening to others, 

responding to others' contributions and using non-

verbal forms of expression. In the children's everyday 

life, a variety of situations are used as stimuli for 

active language development. Whether it is changing 

diapers, getting dressed or playing in the day care 

centre or during classroom or extracurricular activities 

at school - there are always opportunities for 

interaction that are taken up by the caregivers and 

developed into opportunities for language. The 

importance of the peer group and the interaction 

between the children should also not be ignored. 

Through the participation of the children in decision-

making and design processes, they experience 

themselves as self-effective and responsible. 

 
Another essential building block of early childhood 

(language) education is the area of literacy. The 

aim here is to awaken children's desire to work 

with (picture) books, stories, narratives and books. 

Children discover writing as a medium to record 

spoken language and to exchange with others. 

Literacy gives the children an insight into the 

complexity of language, which can be developed 

through dialogical reading, through stories, 

 
The children's imagination and creativity are also 

expressed through stories and rhymes. This area 

thus encourages the children to deal with language in 

an enjoyable way that goes beyond a purely 

functional approach. The examination of language in 

books enables the children to grasp increasingly more 

complete facts and to express them in a more 

differentiated way. In addition, they discover certain 

idioms and peculiarities of written language and 

begin to playfully incorporate them into their own 

stories and narratives. Language is increasingly 

used as a structuring aid for their own thought 

processes. 

 
In the first years of primary school, the acquisition 

of written language is one of the central learning 

goals. However, the basis for successful learning is 

laid long before the child starts school. All of the 

child's experiences with oral and written language 

have an influence on the learning processes in the 

acquisition of written language. Particular 

importance is attached to "phonological awareness" 

as the central precursor skill of written language 

acquisition. 

Phonological awareness" is the ability to turn one's 

attention away from the content of a message and 

towards the formal aspect of language. It includes 

the ability to divide words into syllables and put 

them together, to recognise rhymes and to listen to 

the sounds of a word. 

The development of "phonological awareness" 

varies greatly from child to child. It can hardly be 

advanced by isolated training and should therefore 

be taken into account and stimulated in the design 

of everyday life in the day care centre and at 

school. This happens, for example, in natural situations for 

the children, such as singing together, counting 

rhymes, clapping games, rhyming dominoes, etc. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Educational opportunities 

Children are given the opportunity, 

• communicate through facial expressions, 

gestures and movement, 

• to communicate in conversations and 

express their feelings, opinions, thoughts, 

experiences, etc, 

• To learn and apply rules of conversation in 

everyday activities and interaction 

(listening to others, looking at them, letting 

them speak, staying on topic, etc.), 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• expand their vocabulary and use new terms 

(including technical terms), 

• to communicate in their language of 

origin and to be supported in doing so, 

• To develop interest in books and enjoyment 

of story-telling and fable-telling and thus 

also to gain access to writing as a medium 

of information and communication. 

• ... 
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Guiding questions to support and 

shape educational opportunities 

• Do the children get enough time and 

space to express themselves through 

gestures, facial expressions and 

movements? 

• Do the children get enough opportunity to 

express themselves in conversations? 

• Is there a culture of dialogue and 

communication with the children? 

• Are the children's interests and experiences 

taken up in the telling and reading of 

stories? Are books and texts also offered 

that are specific to boys and girls? 

• Are written media such as books, 

newspapers, e-mails, etc. accessible to the 

children? Is their function discussed, are 

they used as sources of information and 

means of communication in everyday life 

and in projects? 

• Do I accompany the children's actions with 

verbal explanations, with questions, with 

information and hints - when using 

materials, when putting things away, 

during meals, etc.? 

• Are the children supported and encouraged 

to resolve conflicts independently, if 

possible, through language and 

consensus? 

• What opportunities do I offer the children 

to expand their vocabulary and to use it in 

a differentiated way? 

• How do I enable more quiet and silent 

children to actively participate in 

conversations? 

• Are multilingual children positively 

encouraged in their ability to speak or 

understand another language? 

• Is there evidence of the family languages 

of all children in the day care 

centre/school? 

• ... 

 
Materials/settings as food for thought 

• Use experiences (excursions, love shows, 

current events, end of the week) as 

occasions for storytelling and exchange, 

• Conduct excursions (to the fire brigade, 

police station, library, bookmobile, local 

newsroom, post office, etc.), 

• Use movement spaces to experience the 

meaning of terms first-hand (e.g. 

prepositions like "on" or "under", adjectives 

like "fast" or "slow", verbs like "creep" or 

"stomp"), 

• Provide picture books, story books, non-

fiction books, children's encyclopaedias, 

children's films and documentaries etc. 

(also multilingual), 

• Set up a library of their own or make it 

possible to borrow books by visiting a 

library regularly, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
• Offer riddles, language games, nursery 

rhymes, finger games (also in other 

languages), 

• Listening to and imitating animal voices, 

• Set up rooms or niches equipped with blackboards 

and chalk, alphabet, numbers, books, old 

typewriter, PC and corresponding software, 

• Singing children's songs, movement and 

singing games, 

• Playing theatre, acting out improvised 

scenes, for example from fairy tales, 

• Use pantomime as a non-verbal means of 

expression, represent simple concepts, 

• Create a diary with children, for example 

during the forest week, children dictate 

their experiences, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
• learn different scripts and characters 

(cuneiform, hieroglyphics, Arabic, Chinese, 

Japanese, Cyrillic), 

• Reading the newspaper, for example 

interesting topics for children or reports 

about the nursery/school, 

• Pick up on the children's languages of origin, 

• Provide information to parents in 

multilingual guides, 

• Invite multilingual parents as reading 

mentors to read and explain children's 

stories in their language of origin. 

• ... 
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Social relationships are the elementary 

prerequisite of any educational process. 

Children explore their environment 

independently and look for answers to their 

questions. Grown-ups accompany and 

observe these explorations, give the children 

security and provide assistance and support. 

Through this, children develop self-confidence 

and an idea of their own identity. Self-

confidence is the basic prerequisite for being 

open and tolerant towards other people and 

foreign or unknown customs and ways of life. 

Children can develop self-confidence if their 

culture, their language and especially they as 

a person are appreciated. 

Child day care facilities, child day care, 

All-day programmes and schools are often 
the 

The first place where children regularly meet 

people outside the family. There they meet 

strangers with different views and lifestyles. 

Living and interacting with each other in a 

(children's) group with a multitude of 

different opinions and needs requires 

constructive conflict behaviour, 

confrontation and coordination with others 

and standing up for one's own interests. 

Children have to grow into such conflict 

behaviour. They learn to perceive and 

express their feelings, interests and limits, to 

control their behaviour, to endure conflicts 

and to find solutions. This is the foundation 

for social experiences such as community, 

friendship and solidarity. The child perceives 

itself as part of a community and learns to 

act socially responsible and considerate. 

Children need adults who meet them with 

interest, respect and empathy, who 

recognise the children's feelings and needs 

and who support and accompany them. In 

this way, children also learn to treat other 

people with empathy and appreciation. It is 

also important that children are allowed to 

have reservations and fears about things 

they do not know. These feelings should be 

addressed together and find space and 

acceptance. The role of professionals and 

teachers is to take up experiences of 

foreignness and encourage children to get to know 

other ways of seeing and living or cultures. 

In order to avoid stigmatisation, intercultural 

encounters should take place free of 

stereotypical cultural or lifestyle attributions. 

The guiding principle here is to take up 

rather than impose. For example, situations 

of intercultural encounter can be taken as an 

opportunity to question one's own habits. 

 
The aim is to prepare children for life in a 

society that is diverse in terms of lifestyles 

and cultures, to support them in getting to 

know their own culture and origins and, 

building on this, to develop their own culture 

and personal lifestyle. Diversity in personal, 

social, cultural, physical and psychological 

terms should be a natural part of the 

children's everyday life. Intercultural 

education is a cross-sectional task of 

everyday pedagogical life with the aim of 

strengthening the coexistence of people from 

different backgrounds. 

Children are offered experiential spaces in 

which they can experience values and 

behaviour based on values. Rules for living 

together can be found together and the 

children can be involved in the decision-

making processes. Children who come into 

contact with democratic structures and ways 

of acting in our society as early as possible 

and experience democratic and social forms 

of life have the chance to grow into 

responsible people who are able to act and 

criticise. They also get the opportunity to 

get to know themselves and other people 

step by step, to distinguish themselves from 

others and to experience that one's own 

rights can be demanded and at the same 

time that those of the other person are 

respected. This is the basis for a democratic 

understanding and social interaction. 

 
Through children's conferences, class 

councils, children's parliaments and children's 

assemblies, children can experience 

participation in everyday decisions and thus 

recognise what recognition, belonging and the 

right to self-determination and participation 

mean. This can be continued through the 

transfer of responsibility and co-determination 

as well as through team and project work. For 

this, children need adult role models who 

support and accompany them. Only through 

their own experiences can they grow into self-

confident, reflective and responsible 

personalities. 

4. social and (inter-)cultural education 
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Guiding idea 

Self-confidence is the basic prerequisite for being open 

and tolerant towards others and strangers. The child's 

own personality and identity are recognised and 

strengthened, and self-confidence and openness are 

made possible. Children curiously discover differences 

and have the opportunity to deal with them. The 

children's needs and questions are taken up and their 

curiosity and openness towards others is encouraged. 

Children perceive the people around them as different 

personalities with different ways of life, needs, cultures 

and languages, and this diversity is experienced as 

normality and enrichment. They learn that their own 

way of life is one of many possible ways and that 

different values can apply. Through experiences in 

dealing with other children and the confrontation with 

different opinions and attitudes, the children learn 

 
 

 
Educational opportunities 

Children are given the opportunity, 

 
they get to know the basic rights that apply here 

and their background. Open-mindedness towards 

foreign lifestyles and cultures is promoted through 

everyday experiences. The children have the opportunity to 

gather knowledge about foreign and their own culture 

- about writing, language, religion as well as about 

different forms of families and living together - and to 

experience this in practice. Children perceive that they 

each have different interests and needs, that they can 

express these and that they are taken seriously. They 

learn to know their own rights and the rights of 

others, to demand them and to protect them. They 

recognise ways of communicating their interests to 

others and finding solutions to conflicts. They learn 

that their feelings and opinions are important, that 

they are part of a community and that they can take 

responsibility for themselves and others. 

 
 

 
to be involved in the design of the 

educational offers, 

• Are the children supported and protected 

in their rights? 

• ... 

 
Materials/settings as food for thought 

• Sponsorships for new children and school 

beginners, taking responsibility for other 

children, 

• Assume responsibilities for tasks in the 

(children's) group (table boss/ 

-(e.g. head teacher, flower service, group 

or class spokesperson), 

• Creating a family wall: Children bring 

materials and pictures from home and 

create a poster on the topic "My family", 

discussion of differences and similarities, 

• Self-experience and self-awareness: 

children draw themselves, one child lays 

on a large piece of paper and another 

traces the contours, 

• Smileys with different faces to describe, 

guess, show and recognise 

• Spatial possibility and utensils for role play: 

Hand puppets, marionettes, Punch and 

Judy to try out different roles, 

• Community games and games for different 

teams, group work, 

• Day-care centre or class rules that are 

worked out together, 

• The children have a say in the organisation 

of the daily routine (activities, rest periods, 

meals, choice of play/work partners, places and 

materials) as well as the premises and the 

outdoor area, 

• Group discussions/children's conferences/ 

morning and story circles, 

• Celebration of cross-cultural (e.g. World 

Children's Day) and different cultural 

festivals and holidays (e.g. Eid, Chinese 

New Year) with the parents, 

• Set up an open parents' café, in particular 

for the targeted involvement and better 

acquaintance of families (exchange and 

information on topics that are of interest to 

them). 

• Taking responsibility for one's own 
actions 

take over, 

• to solve conflicts independently and 

without violence and to organise their life 

together independently, 

• express their wishes and needs, 

• to enter into social interaction processes, 

• to learn about the opinions and ideas of 

other people, 

• meeting and getting to know different 

people and cultures, 

• The aim is to learn about customs and 

norms and the reasons behind them, 

• to work out rules together and to have a 

say in decision-making processes, 

• explore their own origins and develop their 

own culture and lifestyle, 

• to be able to admit and show their 

emotions, 

• learn about their rights (UN Convention on 

the Rights of the Child), 

• formulate their ideas and wishes and 

• disrespectful and discriminatory statements 

to recognise and confront them 

• ... 

 
Guiding questions to support and 

shape educational opportunities 

• Do the children have opportunities to 

have social experiences with other 

children? 

• Are the children given the opportunity to 

express their own opinions and attitudes? 

• Do I enable intergenerational 

encounters? 

• Do all children get the opportunity to be 

part of a community? 

• What happens when a child is sad or 

happy? Does he have the opportunity to 

share these emotions with others? 

• Are the different cultural experiences of the 

children taken up in everyday life? 

• Are parents with a migration background 

also given the opportunity to get involved 

in the cooperation and other activities? 

of different emotions, 

• cooking together, for example: everyone 

cooks their favourite meal, 

parents are interested or contribute themselves), 

• Thematic projects (family, culture, living 

environment, origin, etc.) 

• ... 
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Aesthetics emphasises the importance of 

sensual perception in educational and 

cognitive processes. Therefore, aesthetic 

education does not only refer to the artistic 

field, but touches all areas of everyday life. 

 
Based on the conviction that human beings 

develop through active, creative 

engagement with their environment, 

aesthetic education is of great importance. 

Aesthetic education is understood as the 

result of sensory experiences that can 

themselves lead to new knowledge and 

new insights about oneself and the world. 

The promotion of processes of perception, 

cognition and self-education is therefore of 

essential importance. 

Especially in the first years of life, children 

learn (initially exclusively) from what they 

experience through their own senses. This is 

how they access reality, construct their 

images of the world and give them their 

subjective meaning. This individual processing 

connects to images that already exist in the 

mind as well as to existing experiences and 

ideas. A growing variety of images enables 

multifaceted, creative thinking and a 

constantly expanding understanding of the 

world. These educational processes are 

supported by the fact that children have 

many opportunities to construct what they 

perceive not only as an inner image, but also 

to form and express it as an outer image. Here, all 

areas that offer a variety of 

 
 
 
 
 
 
 
 

 

The children's experiences of the senses and 

forms of expression are of great importance. 

These include, in particular, free play, any 

form of creative activity, music, dance, 

movement, role play and singing. 

 
At this point, the areas of "design" and 

"music" are described in more detail, as the 

other areas are already described in other 

chapters. 

 
Design 

Designing can be described as a special 

form of playing. Younger children in 

particular hardly distinguish between playing 

and creating. In contrast to play, design 

takes place more along the lines of the 

chosen substances, materials and media. 

Thereby 

Many different things are used for creative 

activities. Children love to leave traces, be it 

by painting and drawing on paper or in the 

sand, by working with wood, by shaping clay, 

etc. In this way, they gain positive 

experiences regarding their self-efficacy and 

complete a developmental process. In this 

way, they have positive experiences 

regarding their self-efficacy and complete a 

process of development and experience. It is 

not about creating a finished product, but 

about the creation itself and the development 

of new inner and outer images and thus 

about the reconstruction of reality and the 

appropriation of a new piece of the world. 

This free, self-determined and enjoyable 

activity can have a great psycho-hygienic 

effect. Children can express their feelings, 

communicate, reflect and process what they 

perceive and experience. 

5. musical-aesthetic education 
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The variety of materials and the learning of 

different techniques enable the child to try 

out different ways of designing and thus to 

depict, reshape and refine its own reality 

again and again. At the same time, creative 

design with different materials offers a 

variety of ways to experience and expand 

knowledge about the world. Through looking, 

touching and working, the nature of the 

respective material is grasped, compared, 

sorted, put to the test and placed in (new) 

contexts. In addition, design processes 

promote fine motor skills and physical 

coordination, the ability to concentrate and 

endurance as well as the remote and close 

senses. 

 
Music 

Music is an area that fascinates children (at 

the latest) from birth. They have a great 

interest in noises, tones and sounds that they 

can produce themselves or listen to. 

Already in the first year of life, the child 

perceives sound impressions and stores 

sound and sound patterns. With increasing 

age, they can grasp songs, rhymes and 

musical pieces as complex musical and tonal 

images. 

 
Music appeals to the senses in many ways, 

creates images in the mind, touches 

(sometimes profoundly) and offers many 

possibilities of expression. Music enables 

children to perceive and express feelings that 

they cannot yet put into words, such as 

sadness or longing. Music can thus make a 

significant contribution to inner balance. 

 
Singing and making music together gives 

children pleasure and encourages them in 

many ways. This is especially true when the 

view of music and musicality is not narrowly 

defined, but takes into account the sound and 

If children are integrated into a soundful 

everyday life, there are numerous 

opportunities for musical perception and 

experience during the course of the day. This 

can include listening to raindrops on the 

window sill as well as rhythmically counting 

stairs or walking steps. Even one's own body 

can become an instrument of sound and 

noise. Sound properties of different materials 

can be explored and processed. By singing 

and making music together, by speaking 

verses and (counting) rhymes, the children 

experience customs and cultural assets. This 

is accompanied by openness to encounter 

other cultures, but also by a strengthening of 

their own cultural awareness. 

 
Music promotes a child's intelligence. Active 

music-making allows both hemispheres of 

the brain to work together. This creates a 

large, differentiated neurological network in the 

child's head. Music has an essential meaning 

for all children. It offers the possibility to 

identify with groups and musical styles. 

Moods can be reduced or intensified through 

music. Playing in groups or bands or singing 

in a choir allows children to express 

themselves, but it also requires sensitive 

listening and integration. Social learning, 

contact and teamwork skills are promoted by 

singing, making music and dancing together. 

 
Musical or acoustic rituals can draw the 

children's attention to regularly recurring 

events or activities and give them security. 

 
Music, rhythm, language and movement are 

inseparable. Music is a sensual language of 

the human being and an important area of 

aesthetic education. 
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Educational opportunities 

Children are given the opportunity, 

• to perceive singing and making music 

together as a bonding, socially shaped 

experience, 

• to get to know and use a wide range of 

design materials and techniques as well as 

various simple instructions, 

• To acquire skills in the use of materials, 

tools and musical instruments, 

• express and communicate their perceptions 

and feelings in different ways, 

• To find the courage to create their own, 

• to learn about the nature and specific 

characteristics of different materials and to 

experience the sound and noise properties 

of different objects and materials, 

• to sharpen their attention and broaden 

their horizon of perception through sensory 

stimuli, to use, develop and expand their 

fantasy and imagination 

• ... 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Guiding questions to support and 

shape educational opportunities 

• Do the children have sufficient 

opportunities during the day for free, self-

determined, sensory stimulating activities 

and the development of creative ideas? 

• Are the children given the opportunity to 

sing and make music together? 

• Do the children have enough materials 

that encourage them to create (e.g. large 

lumps of clay to create freely, large paper 

to paint on)? 

• Do design materials, musical instruments 

and other materials and objects that 

stimulate the senses meet with the 

children's interest? 

• Are the children's work results, their 

creativity and originality valued and are 

the children encouraged to communicate 

themselves and their feelings through open 

and courageous communication? 

• If the children's existing curiosity and 

willingness to experiment, for example in 

dealing with creative materials, with 

musical instruments or with 

Movement and dance considered and 

strengthened? 

• Do the children receive open impulses that 

stimulate their fantasy and imagination and 

give them the opportunity to express their 

feelings and thoughts (through 

communication, stories, songs, etc.)? 

• Do I give the children the freedom to 

experiment with different materials at their 

own pace, to muddle, stick, glue, smear 

(without a 

"finished product" emerges)? 

• ... 

 
Materials/settings as food for thought 

• Sensory stimulating room design and 

materials, 

• Establishing contacts with professional 

artists in order to enrich the children's 

experience by bringing in an external 

perspective, 

• A wide range of materials accessible at all 

times (different shapes and sizes of paper 

in different textures, liquid and solid 

colours, water, clay, plasticine, wood, glue 

appropriate to the materials, natural 

materials, etc.), 

Brushes in different sizes and thicknesses, crayons 

in different sizes and thicknesses, sand, 

laying materials, wool, fabrics, beads, 

cardboard, boxes in different sizes, easels, 

scissors, modelling tools, etc.), 

• Exhibition spaces for finished works, 

• sufficient light and space to work freely, 

• visible materials on open shelves, 

• Stimulation through exhibited workpieces, 

art prints etc., 

• Sounding objects indoors and outdoors 

(noise rates, gong, bells, rain stick, etc.), 

• different instruments that the children can 

use (from glockenspiel to cla- four etc.), as 

well as "unknown" instruments from 

different cultures, 

• Music of different styles (children's songs, 

classical pieces, "disco", dance music, 

music from other countries), 

• Cloths, ribbons, disguise items, 

microphone, 

• Areas that stimulate the senses and 

motivate musical activity 

• ... 

Guiding idea 

Children develop through active and cre- and support to express their inner images. ative 

engagement with their environment. To do this, children need freedom They learn mainly 

through perceptions of space, time, play partners, materials and first-hand experience. 

Sensory materials and activities. Through their perceptions and experiences, children have 

the opportunity to develop their creative thinking and action patterns. 

to appropriate the world. The child experiences music and art as a source not only of 

musical and artistic joy and relaxation, but also as a stimulus for creativity in all areas of 

everyday  lifefor example in the sense of 

 life.dancing and painting. Music and the 

visualarts are experienced as integral parts of the child's world of experience and as 

opportunities for expressing and processing emotions and moods. 
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A holistic understanding of education 

includes religious education and ethical 

orientation. They are essential aspects of 

education and make it possible to grasp 

connections of meaning that open up the 

"whole" of the world and can answer 

questions about where from, where to and 

what for. 

Children have a right to religion and religious 

education. According to Article 7 of the 

Land Constitution, "to awaken reverence for 

God, respect for human dignity and readiness 

for social action is the primary goal of 

education" and thus an essential component 

of education, upbringing and care in the 

elementary and primary sectors. 

Our society today is characterised by a 

diversity of religions. Therefore, schools in 

North Rhine-Westphalia now offer religious 

education in seven denominations (Catholic, 

Protestant, Greek Orthodox, Syrian Orthodox, 

Jewish, Islamic and Alevi). However, unlike in 

lower secondary schools, there is currently no 

subject in primary schools for children whose 

parents do not want religious instruction, but 

respect is also due to those who do not derive 

their ethical orientation from a religion but 

from other ideological foundations. 

Every child brings openness and curiosity for 

often questions connected with religion and 

other world views. They relate to themselves, 

to other people, to the world and - depending 

on their religious orientation - to God/Allah or 

another transcendent power. When children 

explore the world, they ask questions about 

the beginning and end, about the meaning 

and value of life. They marvel at what they 

perceive and are fascinated by what they 

do not see. They want to get to the bottom 

of the mysteries that open up to them and 

look for clues to a good, just and 

meaningful life. The confrontation with 

The knowledge of ideological questions and 

traditions and the knowledge of religious and 

ethical interpretations are an essential 

building block for finding one's own answers 

and developing one's own identity. 

In their everyday lives, children encounter a 

variety of religious symbols and customs. 

These include buildings, forms of lived faith, 

religious festivals, songs and prayers as well 

as times in the annual cycle. This experience, 

combined with explanations, helps the 

children to be sure of their own tradition. 

Religion offers views of God, the world and 

man with which children can identify and 

contributes to the holistic development and 

strengthening of the personality. 

Age-appropriate religious education 

programmes in day-care centres and primary 

schools support the religious openness of 

children. The children are accompanied and 

stimulated in their questions about the 

meaning and purpose of life and about God 

and the world. The pedagogical work in the 

elementary and primary areas fundamentally 

includes the children's references to life, 

experiences, strengths and needs, interests 

and questions. This also includes children's 

experiences with religion and the answers 

that religions can offer to children's questions. 

Reverence for life, responsible action, the 

sense of justice and peaceful coexistence as well as 

solidarity with the weaker members of society 

are essential components of religious 

education. 

Our society is increasingly multi-religious. 

gious. This is also reflected in the day care 

centres and primary schools. Therefore, 

openness and acceptance in intra-religious 

dialogue are important quality features of the 

pedagogical work in the elementary and 

primary sector. Through the perception and 

recognition of the diversity of cultures and 

religions, an important contribution is made to 

living together and to more equal 

opportunities. In a plural world, the teaching 

of religious education requires a position of 

one's own. 

6. religion and ethics 
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Guiding idea 

Children show a great interest in reli- experienced, absolute trust. Spiritual stories, 

narratives, songs,  ritualsand symbols can open up paths for 

children to their  ownexperiences and to inner strength

 . For this, children need space and death. 

They ask in a lasting way who space, self-determined time and adults are and where they 

come from. Children who profess their faith and live their faith with all their senses, with 

feeling. 

Religious education should help children to better understand their own  image ofworld 

and  of themselves.Children experience the 

world in a very individual way and are empowered to help shape it. Religions 

formulate values and norms that can give children happiness, success, failure, 

bonding, autonomy, courage and hope. They need to be able to give life. They offer 

affection, acceptance and understanding of God, the world and humanity from the very 

beginning, with love. The formation of self and identity lies in the child's own activity 

and is at the same time often a question of personality. 

 
 
 

  
 

 

Religious education promotes identity 

formation and the ability to engage in 

dialogue. Getting to know other religions 

helps to understand and classify foreign 

things and strengthens one's own identity. 

This results in openness towards other religions. 

Religious education and ethical orientation are 

interconnected and part of general and 

holistic education. Religion and faith not only 

answer the basic questions of life, but also 

establish the values and norms by which 

people can orientate themselves. At the same 

time, they enable people to better deal with 

biographical breaks and life crises. 

Religious education enables the development 

of ethical attitudes and social attitudes. 

Ethical orientation grows out of a life practice 

shared with children. The connection between 

experience, learning, knowledge, ability, value 

awareness and action with regard to 

meaningful interpretations of life is of 

fundamental importance. 

Religious education runs through all areas 

of education, such as language, music, 

nature and culture as well as social and in 

tercultural education. It is not separated from 

from the other contexts of life and education, 

but is embedded in them. However, it retains 

its own status and focus. 

Religious education and ethical orientation 

are an important but also sensitive task for 

professionals and teachers. Reflecting on 

one's own attitude and approach to religion 

as well as one's own values are also of great 

importance. Children need adults from whom 

they can experience attitudes of faith. This 

enables them to find orientation, acceptance, 

security and security. At the same time, they 

need skills and opportunities to deal with 

different attitudes of faith. 

Within the framework of primary school 

teaching, this area of education is further 

addressed in terms of content. In addition to 

denominationally oriented religious education 

with the resulting competency expectations, 

central general competencies, such as 

sympathy and responsibility, the ability to 

reason and criticise, self-perception and 

perception of others, are further developed. 

 
 
 
 
 
 

Educational opportunities 

Children are given the opportunity, 

• to experience different forms of worldview, 

faith and religion, 

• to perceive and experience their 

multicultural and multi-religious living 

environment, 

• to ask questions of meaning and 
significance, 

• Discover festivals and rituals from our own 

and other cultures, 

• to have their own spiritual experiences and 

develop their own image of God, 

• to gain inner strength and confidence 

through the mediation of religious 

revelations, 

• To develop sensitivity to religious 

perceptions (e.g. wonder at things and 

creatures in nature, wonder at mysterious 

events, sense connections that are not 

obvious), 

• To get to know values and to find own 

points of view (especially on topics like 

respect, acceptance, tolerance, 

 
 
 
 
 
 

responsibility for oneself and others as well 

as nature and the environment, solidarity), 

• To get to know religion as a culture-

shaping force, to deal with it and thus to 

get to know an essential part of their 

cultural history, 

• to make sure of their own (religious) 

tradition, 

• To learn about differences and 

commonalities in the values of religions, 

especially the three monotheistic world 

religions. 

• ... 

 
Guiding questions to support and 

shape educational opportunities 

• Are children encouraged to ask questions 

about the meaning of life, God and the 

world and are answers sought together 

with them? 

• Are children encouraged to explore the 

world and are they accompanied sensitively 

and openly? 
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• Is the child offered the opportunity to 

grasp itself and other children as God's 

creatures and to discover that they belong 

together despite their differences? 

• Do children find opportunities and forms 

to deal with and express their own faith? 

Are religious contents, rituals and values 

embedded in the children's everyday life? 

• Can the child learn about expressions of 

identity, solidarity, values, hope, 

forgiveness? 

• Are different situations created for living 

faith (e.g. celebrating church services, 

caring for the weak, celebrating religious 

festivals together)? 

• Are the different religions of the children 

taken seriously and considered in the 

design of the work (e.g. consideration of the 

dietary rules in cooking, different festivals 

in the annual cycle, different customs)? 

• Have I, as a teacher, reflected on my 

own values, my image of man and God in 

such a way that I can accompany children 

in their religious development in an open 

and sensitive way? 

• Do children have the opportunity for 

spiritual experiences? 

• ... 

 
Materials/settings as food for thought 

• Find and agree on rules for dealing with 

each other (e.g. painting, developing 

conflict resolution strategies together), 

• joint actions that promote trust in other 

children, for example through 

cooperation exercises, 

• Encounters and experiences with nature, 

excursions on topics such as the 

preservation of creation, environmental 

protection, 

• Experience creation through sowing and 

caring for plants, 

• age-appropriate religious literature (e.g. 

children's Bibles, religious picture books), 

• community-building, religious elements 

and rituals in the daily routine (e.g. praying 

together, singing, telling stories, pictures 

for contemplation and meditation), 

• Inclusion of songs, biblical stories and 

texts, prayers, religious symbols, rituals in 

everyday life, 

• Designing and celebrating worship services, 

• joint preparation and design of 

multicultural activities and festivals as 

well as joint preparation and celebration of 

religious festivals in the annual cycle, 

• Visiting religious institutions (church, 

mosque, synagogue, temple, etc.) and 

establishing contact with different religious 

or ideological communities, participation in 

festivities or bazaars by the institution or 

through (immigrant) parents as bridge 

builders, active involvement of the children 

by taking over programme points 

(performances, dances, etc.), 

• Inclusion of parents from all cultures in 

everyday life (exchange, meals, etc.), 

• Getting to know songs and rhymes from 

different cultures, 

• Bring objects of your own religion (prayer 

chain, Bible, Koran, rosary, cross, prayer 

rug, yarmulke, etc.), 

• Parents' evenings or afternoons on religious 

topics, 

• Cooperation with intercultural services (e.g. 

migration services), 

• focus on what the different religions have 

in common, especially in joint activities, 

• Provide children with space and retreats 

for religious and spiritual reflection and 

silence. 

• ... 
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Our world is full of mathematics. Many 

children love to count things, excel at reciting 

number words, enjoy using counting rhymes 

or are fascinated by large numbers. 

Mathematical structures can be discovered in 

the symmetry of plants, in the drawings of a 

butterfly wing, in a tile pattern or a church 

window, as well as when listening to a piece 

of music or playing musical instruments. 

Children adopt different spatial perspectives 

when climbing, romping and hiding and 

experiment with geometric shapes when 

building. Play and everyday objects are 

ordered or classified, compared or named in 

a variety of ways. Patterns can be drawn, 

folded and cut out. The dimension of time 

can be experienced in different situations (e.g. day 

and night, years, birthdays), and children 

make their first experiences in measuring 

and weighing as well as in dealing with 

money. 

 
The children can become aware of the 

everyday nature of mathematics by being 

offered many opportunities to discover relationships, to 

detect structures and regularities, to describe 

them and to use them for their own purposes. 

The children experience that mathematics has 

a lot to do with their world and that everyday 

problems can be solved with the help of 

mathematics. Here, the interest in 

mathematical education is supported by the 

specialist and teaching staff irrespective of 

gender. The children experience themselves 

as competent little explorers and discoverers 

in this area. 

The aim is by no means to solve problems too quickly, 

to practise rules at an early age or to train 

skills. The fun of discovery, the joy of 

solving tricky problems and puzzles, the 

exchange of ideas with other children and 

adults about different possible solutions and 

the 

Reflecting on one's own ideas are meaningful 

interactions and promote a positive attitude 

towards mathematics. In this context, 

language and communication play an 

important role. Explaining to others how one 

has proceeded, what one has thought, 

listening to others, what ideas they have 

developed, and comprehending these are 

important elements also in the area of social 

learning as well as in the area of language. 

Talking about one's own actions also 

structures thinking processes and promotes 

reflection on one's own ideas. 

The entire facility and environment as well as 

everyday and play materials can be used for 

mathematical "settings". This does not require 

expensive didactic materials or programmes, 

which are often too contrived in their ar- 

rangement and do not have a 

"simplified world" and thus give children the 

feeling that maths has nothing to do with 

their reality. 

 
In addition to the aspect of application 

orientation, for example to solve practical 

problems, there is also the aspect of inner-

mathematical relationships, with which 

complex situations can be structured. The 

aesthetics of beautiful patterns and the 

general education of thinking play a decisive 

role here. Only when both aspects relate to 

each other can the strength of the ma- 

thematic come to full fruition. Children in 

particular have an intuitive sense of patterns 

and regularities and can thus pursue maths 

and develop joy in mathematical activities. 

With this experience and a strengthened 

With a strong self-concept, children encounter 

mathematics at school with curiosity, interest 

and self-confidence. Discovering, exploring 

and explaining, also in social exchanges 

between children and teachers as well as 

between children themselves, are important 

aspects of primary school. 

7. mathematical education 
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Elements of modern mathematics teaching. 

Basic structures, such as the structure of the 

number system or arithmetic laws, are 

systematically developed in growing number 

spaces, practised and applied in a variety of 

problem situations. 

 

 

• to get to know different systems of order 

(calendar, clock, shelf etc.) and to discover 

structures in them, 

• develop an understanding of numbers 

(e.g. number as number, number as 

ordinal number), 

• make size comparisons and sort objects 

according to characteristics through 

activities such as measuring, weighing and 

comparing, 

• To experience space-location relationships, 

to describe them and to use terms such as 

"above", 

to use "below", "right", "left", 

• distinguish basic geometric shapes and 

their properties and recognise them in the 

environment 

• ... 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Educational opportunities 

Children are given the opportunity, 

• to discover and write simple patterns and to 

continue regularities (ornaments, floor tiles, 

laid rows of tiles, etc.) or to make them 

themselves, 

Guiding questions to support and 

shape educational opportunities 

• Are there opportunities for children to pick 

up the concept of quantity in everyday 

situations (How many children are in our 

group? How many boys and girls are there 

in our group? Counting and comparing 

things, dividing quantities fairly - equally - 

etc.)? 

• Do I provide the children with a variety of 

materials to order, sort and classify 

(building blocks, feature tiles, beads, 

natural materials, etc.)? 

• Do the children have the opportunity to 

discover mathematical references in 

everyday situations (baking, handicrafts, 

shopping, climbing, etc.)? 

• Do I include mathematical aspects in play 

situations (when counting, when dividing 

groups, when throwing dice, etc.)? 

• Are other places or excursions used for 

maths activities (How far is the way? How 

much does it cost if we use the bus? Can 

we look at all the animals when we go to 

the zoo)? 

• Are numbers in the environment taken up 

and related (age, telephone number, house 

number, number of siblings, numbers on 

the clock, on the calendar)? 

• ... 

 
 
 
 
 
 
 
 
 

 
Materials/settings as food for thought 

• Provide materials (beads, building blocks, 

natural materials) in different colours, 

shapes, sizes, weights, etc, 

• Pick up the concept of quantity (How many 

chairs, steps, children in the group do we 

have? How many children are missing 

today? How many balls do we need if each 

child is to have one? How do we form two 

groups of the same size?) 

• Scale, measuring cup, folding rule, ruler, 
clock, 

• Dice games, game situations, dance games, 
etc..., 

• Stories with numbers, number rhymes, for 

example "In the morning at six ...", 

• Thinking about space (inventing a climbing 

course, drawing a plan of a play castle, 

playing hide and seek, drawing (their own) 

base templates), 

 
 
 
 
 
 
 
 
 

 
• Recognise structures of processes (day and 

night, week, daily schedule in the day care 

centre, annual cycle, birthdays), 

• offer, compare, use and create different 

calendars (e.g. birthday calendars), 

• "Number Hunt" (In search of numbers in 

our environment), 

• Drawing up city maps with squares, places 

and buildings that are interesting or 

important for children, 

• Experience with money (shopping, pocket 

money, play money, etc.), 

• Perceive distances and speeds (How far is 

the next playground/football field in 

minutes, metres, steps? How fast does the 

merry-go-round go?) 

• Use of calculator and mathematical 

computer software 

• ... 

 

Guiding idea 

Children experience mathematics in 

contexts that are interesting and 

meaningful to them. By actively 

researching, discovering and experimenting 

together, they develop their own ways of 

mathematically understanding their environment, 

exploring mathematical facts and solving 

problems with the help of mathematics. 

Based on concrete experiences and 

practical activities, they move from the 

concrete to the abstract, develop a basic 

mathematical understanding and come to terms with the 

fundamental ideas of mathematics (the 

idea of number, form, regularities and 

patterns, the part and the whole, 

symmetry). They learn that their own ideas 

and suggestions for solutions are valuable 

and worthy of recognition and that 

mistakes and errors can be used 

constructively on the way to solving 

problems. Mathematical learning processes 

are closely related to other areas such as 

music, sport, science and technology. 

Language is of particular importance 

because it provides the basis for 

mathematical thinking and basic 

mathematical understanding is first 

developed and refined in exchange with 

others. 
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"Astonishment is the beginning of all 

natural sciences" (Aristotle). 

 
 
 
 
 
 
 
 
 

 
 

How do birds fly? Where does the rain boom 

come from? Why does fizzy water fizz? A child 

can ask more such questions in a few minutes 

than a Nobel Prize winner can answer in a 

lifetime. Children are constantly trying to find 

out something about their environment by 

asking questions and trying things out. They 

follow the processes in their environment with great 

interest, observe them more impartially than 

adults and can still be amazed when 

something unexpected happens. With their 

why-questions, they insist on explanations 

and are rarely satisfied with superficial 

answers. They want to look behind things and 

understand them. In this sense, self-

education takes place through "appropriation 

of the world". 

Adults who want to encourage children's 
research activities 

The people who observe the children are 

impressed by their active activity and by what 

is obviously going on in the children's heads. 

Children do not proceed as systematically 

and rationally as adults. Instead, they try out 

all kinds of things, observe what happens, 

develop further ideas through play and 

research, implement them and thus 

approach new knowledge in their own way. 

Natural phenomena of inanimate nature in 

particular can be interpreted through "if-

then" relationships and correspond in a 

special way to children's way of thinking 

and proceeding and their great thirst for 

knowledge. In addition to the occupation with 

animate nature, for example with animals 

and plants - traditionally of great 

importance in the educational work in child 

care, day care centres and primary schools - 

the establishment of scientific education 

stands and falls with the response of the 

children to the introduction to nature. 

The study of inanimate nature, for example, 

elements such as water, fire and air, etc. In 

addition to observation as a method, 

experimentation also plays an important role. 

However, this does not mean that one 

experiment follows the other. A few well-

chosen experiments with materials that are 

already familiar to the children from their 

everyday lives (water, sand, candles, glasses, 

drinking straws, balloons, paper, etc.) and 

that tie in with the children's questions or 

current events have a greater effect than a 

series of experiments designed by others. 

Nor is it a question of answering 
prematurely. 

The aim is not to answer questions or to 

accumulate factual knowledge in individual 

disciplines such as biology, physics or 

chemistry. Rather, children should be given 

ample opportunity to research independently, 

to gain experience and to deal with problems 

and questions creatively and actively. They 

experience themselves as competent by 

finding answers to questions, gaining new 

insights and discovering connections. It 

justifiably fills them with pride when they 

have discovered or found something out, and 

encourages them to engage further in 

exploratory learning. Open questions can 

therefore be an occasion to carry out further 

experiments or to follow other tracks. 

An essential significance in the course of 
natural 

The main focus of scientific education is the 

attitude of the accompanying adults, parents, 

professionals and teachers. The often 

prevailing fear of not being able to provide 

scientifically validated answers to the 

children's many questions is unfounded. In 

fact, children do not expect this. However, 

they do expect that their questions will not be 

ignored. Educators who can engage in 

exploratory learning together with the 

children, who themselves develop enthusiasm 

and interest in scientific phenomena, are 

positive role models for children from whom 

they like to learn. 

want to learn something. It is also important 

to be aware that learning situations in 

science and technology education are 

susceptible to gender stereotypical 

attributions and expectations, which need to 

be overcome. 

Science learning can be taken up in many 

everyday situations (during a walk in the 

forest, while doing handicrafts, baking, etc.) 

and is particularly fruitful in connection with 

other subject areas such as mathematics, 

ecology and especially technology. Children are 

familiar with technical devices and objects 

(radio, CD-player, MP3-player, computer, 

toaster, hairdryer, bicycle, chair, etc.), and 

they handle them in a self-explanatory way. 

They know that technical devices are 

manufactured, that they can break and that 

they can be repaired. With simple tools and 

materials (saw, hammer, screwdriver, wood, 

leather, fabrics, etc.), such manufacturing and 

changing processes can be imitated. Children 

are interested in understanding how technical 

devices work. 

to get to the bottom of the devices. They 

meticulously take apart old devices, such as 

alarm clocks or radios, and explore their inner 

workings with interest. In this way, they can 

experience the first interrelationships, even if 

they cannot be seen otherwise. 

Technology is not an isolated area, but is 

closely linked to society, politics, ecology, 

etc.. On the one hand, technical 

achievements are indispensable today, on the 

other hand, there are many other aspects of 

technical progress that affect our living space 

and our society (waste, noise, reduction of 

jobs, limited resources such as water, etc.). 

For the children, dealing with technical issues 

means, on the one hand, developing a 

positive awareness of technology so that they 

can find their way around in our technological 

environment and, on the other hand, the 

opportunity to develop a critical attitude. 

In the school, within the framework of the subject 

In addition, scientific and technical problems 

are further addressed in the lessons. 

8. scientific and technical education 
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The main aim is to take up and further 

develop a questioning attitude that has been 

developed once. In addition to the content, 

the focus is on expanding methodological 

competences with regard to discovery, 

independent and research-based learning. 

Children develop, rehearse and reflect on 

problem-solving strategies and use age-

appropriate forms of documentation and 

presentation. 

Educational opportunities 

Children are given the opportunity, 

• Observing processes in nature, describing 

them precisely and deriving questions from 

them, 

• To ask questions and seek answers, 

• Collect and classify information by observing, 

comparing, evaluating, 

• experiment (e.g. with fire, water or air) and 

make first experiences of material 

properties and material changes, 

• To take responsibility, for example in 

keeping an animal, caring for a piece of 

nature (tree, garden, plant, school garden, 

etc.), 

• invent their own constructions with play 

and building materials 

• ... 
 

Guiding questions to support and 

shape educational opportunities 

• Do I give children the opportunity to make 

hypotheses and develop their own ideas to 

test them? 

• Are opportunities taken, for example 

during a walk, to enjoy nature, to marvel 

at it? 

• Can processes be observed in nature, in the 

garden, in the forest, in the sky, etc.? 

• Are children given the opportunity to tinker 

with everyday materials and do they 

develop their own ideas about the function 

of equipment? How are the ideas dealt 

with? 

• Do they experiment with everyday and 

play materials and make their own "inventions"? 

• Are used for explanations of operations 

"If-then" relationships are invoked (If the 

candle runs out of air, then it goes out ...), 

and how can they be verified? 

• ... 

 
 
 
 
 
 
 
 
 

Materials/settings as food for thought 

• Observations of nature (a thunderstorm, 

the starry sky, sunrise, light and dark 

seasons, small animals on the meadow, 

observing the growth of plants), 

• Long-term observations (observe a tree for 

a year, seasons), 

• Excursions (recycling yard, waterworks, 

sewage treatment plant, solar panels on 

house roofs, planetarium), 

• Baking and cooking (measuring, weighing, 

measuring, heating, variability of 

substances etc.), 

• Mixing experiments with everyday objects 

(cups, glasses, etc.), 

• Make your own paints for painting (from 

plants, minerals), 

 
 
 
 
 
 
 
 
 

• Set up research corners or laboratories 

where children can experiment with 

everyday materials that are not dangerous, 

• large-scale possibilities for building and 

constructing indoors and outdoors, 

• versatile building and construction material, 

even without specification, 

• Material (old technical equipment such as 

cameras, tape recorders, beakers, 

magnifying glasses, construction kits, tea 

lights, torches, games, books, tools, etc.), 

• Involvement of parents who have a 

professional connection to scientific or 

technical topics 

• ... 

Guiding idea 

Starting from original encounters with 

nature and natural processes, children 

discover connections, begin to understand 

and classify them. A variety of activities 

encourage them to wonder, ask questions, 

experiment and search for solutions. The 

children pursue their own questions and 

those that arise, find answers and thereby 

gain confidence in their own abilities. In 

doing so, they expand their individual 

strategies by getting to know and using 

the methods and problem-solving 

strategies offered. They experience the 

significance of the topics dealt with for 

their own living environment and take 

responsibility for dealing with nature 

within the scope of their possibilities. Their 

curiosity and questioning attitude are 

supported and lead to a positive attitude 

towards scientific and technical issues. 

Children engage in action and experi- 

They get to grips with a wide range of 

materials, tools and technical processes. 

They experience interdependencies and use 

them to solve problems and for creative 

activities. They can assess the significance 

of technical achievements and their effects 

on their living environment and take a 

stance on them. 



122 C. Shaping 
education 

Ecological education 123 
 

 
 
 
 
 
 
 
 

 

 

Plants, animals and humans live together on 

our earth. They are all dependent on each 

other, need each other and are interrelated. 

As soon as something changes in one area, it 

affects the other two areas of life. The system 

loses its equilibrium and settles down again in 

a different way. 

The focus of ecological education is on the 

careful use of natural resources, experiencing 

ecologically intact habitats and practical 

projects that teach children about 

environmental protection without moralising. 

For this, the children need role models from 

adults. 

Children bring with them a natural curiosity, 

impartiality and enthusiasm for nature and 

the environment. Children want to 

experiment. They want to discover, explore 

and understand the world. Children look for 

answers to their questions, formulate 

hypotheses that need to be tested. The 

search for answers and the verification of 

hypotheses are organised differently by the 

children. Each child has its own approach, its 

own way. 

Basically, children live in a close relationship 

with their environment, with people, with 

nature and with things. In this relationship, all 

senses and emotions are addressed and 

experienced. They smell, hear, see, feel and 

touch. A child is happy when the first green of 

the sown flowers can be seen and takes care 

of them so that the flowers can continue to 

grow and flourish. And it is sad when a heavy 

downpour destroys the little seedlings. 

Animals are very good listeners for children, 

among other things. Children tell animals 

what they have experienced, thoughts that 

run through their heads that they would not 

confide in other people. Animals, however, 

show 

also reactions to the children's behaviour. The 

animal purrs, scratches, barks, comes running 

and goes away again. In this way, children 

also have experiences that show that animals 

are not playmates in the human sense and 

that the animal world can be very different 

from the human world. 

By learning about and observing natural life 

cycles in nature and the environment, the 

children are introduced to different topics and 

questions. This includes topics such as birth, 

growing, dying, death and decay as well as 

the question of why leaves can remain on the 

forest floor but are removed from the lawn in 

the garden. Even if the children are 

"naturally" positive and open-minded 

towards nature, they sometimes also 

experience that nature can sometimes be 

dangerous and threatening. Thunderstorms, 

floods, earthquakes and storms, for example, 

are part of life with and in the environment 

and thus also part of children's reality. 

Depending on their age, children are not 

yet able to understand the interrelationships, 

or only partially. It is important that these 

aspects of nature are not withheld from 

children, but that they receive age-

appropriate explanations of effects and 

causes and can discuss them with other 

people. Here they need empathetic help 

from caring companions. 

Do children have a relationship with their environment 

built up, they recognise connections and can 

develop their own ways of behaving. Children 

get to know their environment as 

irreplaceable, but also vulnerable. In 

accordance with their age, children can take 

responsibility for themselves, for their actions 

and for dealing with nature and the 

environment. The earlier children are 

introduced to this responsibility, the more 

sustainably they will want to take on this task 

in the future. 

9 Ecological education 
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Educational opportunities 

Children are given the opportunity, 

• To gain insights into the interrelationships 

and interdependencies of the biocoenoses 

of plants, animals and humans, to explore 

these, to draw conclusions and to develop 

their own behavioural patterns, 

• to practise the careful use of natural 

resources and living beings, 

• to recognise that one's own actions have an 

impact on other people and the 

environment, 

• To take responsibility for the environment 

and to make their own decisions, 

• to learn about natural life cycles from 

becoming to passing away (sowing, 

germination/birthing, growing, dying and 

passing away), 

 
 
 
 
 
 

• to get to know their environment outside 

the institution, to experience changes, to 

help shape them, 

• Experience typical developments in the 

regional environment and learn about 

differences between urban and rural 

areas. 

• ... 

 
Guiding questions to support and 

shape educational opportunities 

• Does the outdoor playground/environment 

offer enough stimuli for the children to 

learn about and observe native shrubs, 

plants and animals? 

• Are there sufficient observation materials 

and different (also digital) reference books 

available for the children to research and 

discover independently? 

• Do I give the children enough time for 

detailed observations and do I have time 

afterwards to listen to what they have 

observed, discovered and experienced? 

• In which situations can I give the children 

responsibility for their actions? 

• Can the children pursue their questions and 

what support can I offer them? 

• What creative possibilities do I offer the 

children on this topic? 

• Do the decorations and design elements 

reflect the children's life experiences? 

• Is the careful use of natural resources 

practised in child day care, child day care 

facilities and schools? 

• How do I behave in nature and the 

environment (do I take the bus, do I eat 

"healthy" food, do I turn off the light when 

I leave the room, etc.)? 

• ... 

Materials/settings as food for thought 

• Nature-oriented outdoor play area or 

garden with native plants, shrubs and 

trees, flower meadows, flower beds, wild 

herb corner, wild meadow, meadow 

orchard, com- post heaps, greening of the 

house, nesting boxes, bird feeders, nesting 

aids for insects etc. and taking over the 

maintenance, for example of a flower bed, 

the wild meadow ... 

• Animal husbandry and care, for example 

aqua- rium indoors, chickens, rabbits, hares 

outdoors, 

• Regular forest days or weeks, including 

learning about the forest ecosystem (leaves, 

foliage, decay, humus, diverse flora and 

fauna), 

• Participation in campaigns such as "Our 

town/community should become cleaner" 

or support for toad walks, 

• Provide observation materials such as 

magnifying glasses, filling glasses with lids, 

binoculars, tweezers, pipettes, microscope 

at all times, 

 
Guiding idea 

Basically, children love and admire nature and the environment, and what they love, 

children also want to protect the environment. This is why children react to the destruction 

of nature and can derive transfers. They are particularly sensitive to the environment. The 

opportunity to experience the laws and benefits of nature is not to be disregarded here. In 

this way, they experience both the beauty and the benefits of nature. Children learn from 

adults not only whether and how nature and the environment can be brought into harmony, 

but also whether and how they can be protected and cared for. 

to use nature responsibly. Sometimes children  do not have the opportunity to 

 experiencenature in their family 

environment  or in their home environment 

 .Depending on one's point of view, one or 

the other may be living. However, it is precisely these children who  need more 

opportunities to experience nature.  the project or the children have the 

opportunity to carry out long-term projects, experiments or nutritional  studies in 

addition to everyday life in  the facility, e.g. experiencing and 

observing health. In this context, they need adults to accompany, encourage and support 

 them over this  period of time ,so 

that these studies can be successfully completed . 



126 C. Shaping 
education 

Ecological education 127 
 

 
 
 
 
 
 
 
 
 

• Observations in the immediate vicinity, the 

district, the town/community/village and its 

changes, inviting older citizens to talk about 

the changes in the district, looking at old 

and current photos of the district, 

• Provide age-appropriate non-

fiction/reference books, CD-Rom, DVD on 

the different topics and age-appropriate 

internet use, 

• Conscious use of energy and water, e.g. 

ventilating at regular intervals, only heating 

as much as necessary, one day without 

electricity, use of rainwater in the outdoor 

area, 

• Getting to know waste materials, 

implementing waste separation and waste 

avoidance, for example through the project 

"How do I get my daily provisions to the 

facility? 

• To encourage people to rethink their own 

consumption habits, for example through 

toy-free days or weeks, repairing everyday 

objects and toys, 

• Implementation of projects throughout the 

year (sowing, growing and caring, 

harvesting), conscious use of energy, 

rainwater infiltration, habitat units, 

protection of the soil, 

• Use of regional and seasonal, if possible 

also organically produced food, 

• Mobility: How do I get to day care, day 

nursery, school, friends and relatives, etc.? 

What environmentally friendly transport 

options are there and how do I use them? 

What differences are there in the mobility 

behaviour of people in the city compared 

to people in the countryside? 

• Cooperation with local partners, e.g. 

environmental and nature conservation 

associations, consumer protection 

associations, environmental agencies or 

centres, forestry offices, energy and waste 

advice centres, One World Shops, farms, 

etc. 

• ... 
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Children grow up with a wide variety of media 

and often use them as a matter of course, 

depending on their availability in their living 

environment. Media in this context are new 

media such as the internet, computers, 

mobile phones, etc. as well as traditional or 

conventional media such as newspapers, 

television, picture books or CDs. They are a 

positive extension of their other experiences 

and part of their children's culture. 

Many children also have early access to digital 

media such as game consoles, tablets or 

smartphones. This opens up far-reaching 

possibilities for information, communication, 

creativity and participation. Opportunities and 

risks go hand in hand and require media-

savvy parents, professionals and teachers as 

support and role models in dealing with the 

media. 

In view of the multitude of media 

impressions, it is an important pedagogical 

task to take up media experiences and to 

offer the children possibilities to process 

them. Pedagogy that is strongly oriented 

towards children's lifeworlds and accordingly 

works in a situation-oriented manner has the 

task of addressing all the influencing factors 

of children's constantly changing lifeworlds in 

terms of content and supporting children in 

this developmental task. Therefore, media 

education work in the sense of 

of a holistic support approach as an identity-

building experience should be an integral part 

of the educational concept. 

There are areas of media and television 

understanding where children need help and 

interpretation from adults. Such problem 

areas are, for example, the understanding of 

television violence or the ability to distinguish 

between television programmes and 

advertising. The aim is to support the 

children in understanding media forms and 

thus actively promote the development of 

media literacy. 

Children can be encouraged to use media 

creatively in many ways. Almost incidentally, 

children learn about the functioning and the 

"product character" of media and at the 

same time experience that one can also be 

productive with media oneself. 

 
In order to comprehensively integrate the 

teaching of media literacy in the everyday life 

of day care centres and schools, systematic support 

is needed. Parents are important companions 

in this process. 

The aim of media-related education is also to 

enable children to gain compensatory media 

experience. This means giving them 

experiences in dealing with and critically 

reflecting on media forms and contents and 

their use, which they cannot make in their 

social contexts. 

10. media 
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Educational opportunities 

Children are given the opportunity, 

• to actively shape the process of 

"appropriating the world" with the inclusion 

of media (creative design and use of 

media), 

• use media productively to present their 

own ideas and topics (including animated 

film, radio play, video), 

• to look and listen carefully (reflexive 

engagement with media content), 

• Critically question media reports, 

 
• to learn about the attractiveness of media 

as a pedagogical tool for knowledge 

acquisition (use of encyclopaedia software, 

internet research), 

• to use media for learning and practice 

purposes, 

• record their everyday life in the day-care 

centre and at school in the form of media 

(documenting children's stories and 

narratives, taking digital pictures of 

children or their products) as a repository 

of biographical experiences, 

 

Guiding idea 

Children use the communicative offer of media education continuously in everyday child and 

pedagogical life to communicate views and orientations with others. 

In order to meet the educational responsibility in media and collective action. In order to do 

justice to these issues, they ensure that a wide range of needs and educational institutions 

are met and that motivations are acquired. The use of media as well as the establishment of 

protected free spaces for learning how to use mass media such as television, television, 

television, television, and the media. 

music or print media. Children are given the opportunity to process the experiences that 

occupy, emotionally concern or frighten them by using the media as an important 

component of everyday communication. They can do role-playing. This applies to all their 

important spheres of life (family, day-care centre, me- dia, etc.). The processing of media 

 experiences is also an important part 

of (early) childhood experiential education, because the children can see the relationship 

between their own experience and the media experience, socially or creatively . 

Through the use of the media. This human-media interaction allows children to responsibly 

assess and use their own developmental themes. This is the goal of early media education. 

The child should be given the opportunity to develop into a playful media-competent 

personality (situational orientation). 
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• Select, document, remember and talk 

about their diverse experiences. 

• ... 

 
Guiding questions to support and 

shape educational opportunities 

• What does the children's everyday media 

life look like? Which media are used by the 

children and to what extent? 

• Do I know the children's current media 

heroes? Do I pick up on their media 

experience, including that of children with 

an immigrant background? Especially in 

their lead medium 

"Television"? 

• How can I meaningfully integrate the topic 

of media into the daily and weekly routine 

of the institution? 

• What media (traditional/new) are 

available to the children within the 

facility? 

• How can I reflect on the children's media 

practice and experiences together with 

the parents and make them useful for 

educational processes? 

• What rules do we set for dealing with 

media? 

• ... 

 
Materials/settings as food for thought 

• Provide all kinds of media for media 

education work, including discarded 

equipment such as typewriters, old 

cameras, recorders, cassette recorders, etc, 

• Craft activities on the theme of cinema, 

make your own permanent cinemas, 

• Bring photos of the children, the institution, 

the families, edit them, exhibit them, 

• Use the possibilities of digital photography 

(recording, alienation, collage, etc.), 

• Decorate the premises with media collages, 

• "In search of technology secrets": organise 

a trip through discarded equipment such 

as computers/phones, 

• Dealing with topics such as "My service 

heroes"; starting points here are often the 

children's printed T-shirts/bags, characters 

in computer games, 

• Using computers, PC courses for children, 

age-appropriate games and software, 

• age-appropriate and supervised use of the 

Internet, e.g. visiting sites on the Internet 

that are suitable for children together or 

using search engines for children, 

• make a film together with parents and 

children and get to know different 

perspectives, 

• Systematically address parents' questions 

and uncertainties in the context of parents' 

evenings, parents' afternoons; facilitate 

discussions about media selection and 

family media education principles as well as 

the opportunities and dangers of media 

use. 

• ... 
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